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Xitracs Program Report

Program Name: English [BA] [ENGL]

Reporting Cycle: Jun 1, 2020 to May 31, 2021

1 Is this program offered via Distance Learning?
100% Traditional or less than 50% Distance/Traditional

2 Is this program offered at an off-site location?
No

2.1 If yes to previous, provide addresses for each location where 50% or more of program
credits may be earned.

3 Example of Program Improvement

2016-2017:

Our capstone course, ENGL 410, was thoroughly revised because of comments by the teacher,
survey results, and personal experience with students applying to graduate school. The teacher of
ENGL 410 in fall 2015 noted a substantial number of students who were not in their senior year.
We therefore revised the prerequisite for the course to ensure that students had completed at
least two 300+ level courses.

Because students who were recently applying to graduate schools informed the department head
that they had been required to submit long writing samples (20+ pages), and because faculty
occasionally still find papers in the senior portfolio to be weak, faculty members decided
unanimously to turn the main focus of ENGL 484 into the production of a thesis.

Because of remarks on student exit surveys, we are changing one textbook and looking at
changing others. We are also endeavoring to offer multiple sections of required survey courses
because students have noted time conflicts.

At the request of the College of Education we were asked to change an English Education
elective to one particular course. After consultation with students who highly praised ENGL 484 as
useful for the Praxis Test, we chose that course.

2017-2018:

The department plans on meeting with a core group of faculty members in September/October
2018 to discuss the review of BA Master Plan. We plan on evaluating the mission and the SLOs
connected to that mission. We will evaluate benchmarks and evidence to seek more meaningful
measures toward improvement.

The meeting also plans to discuss redesign of the capstone experience to accommodate major
program changes. One issue is a decision to our current capstone course into an ENGL
Language Literature and Writing section and a separate Foreign Language section. The meeting
will analyze the capstone portfolio system and its rubric. Data suggests faculty members should
review the process, possibly editing the rubric to align with the departmental mission, master plan
assessments/benchmarks, and with the various types of portfolio papers submitted in the
capstone. One potential solution here might be clear training.

ENGL 200 (midterm) and 410 (capstone) will be assessed in meaningful ways for both BA master
plan and QEP without these assessments dictating course content or burdening instructors
unnecessarily.

At the request of the College of Education we were asked to redesign our English Education
degree. This process involved a great deal of review. We are in the process of determining when
to offer courses in order to align with Education course offerings and to comply with the needs of
English Education majors taking the PRAXIS.

2018-2019:
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A core group of faculty members met in September/October 2018 to discuss the review of BA
Master Plan. We revised the mission and the SLOs connected to that mission. We also evaluated
and revised benchmarks and evidence to seek more meaningful measures toward improvement.
The most significant change in this regard was a response to data. Data indicated the department
was not measuring our core goals, especially once realigned with the mission. Primarily, this
change has altered capstone portfolio system and its rubric, which has been revised to provide
more accurate measurements

At the request of the College of Education we were asked to redesign our English Education
degree. This process involved a great deal of review. After two years of data of Praxis scores,
faculty members were briefed on possible holes in content knowledge and encouraged to make
pedagogical changes to address the gaps.

2019-2020:

The most significant changes that occurred was the development of a BA assessment process
and committee and the amendment of the capstone portfolio rubric.

The rubric was redesigned to align with program goals. For example, instead of one column
assessing communication, the rubric split communication into writing, oral, and interviewing to
reflect our core goals.

The BA assessment process was also developed. This new process collects sample assessment
pieces from an initial-, interim-, and culminating-level courses. A rubric was developed to assess
these samples. Finally, faculty members were appointed to assess the sample using the rubrics.

2020-2021:

The most significant changes that occurred was the review of the current curriculum and the on-
going assessment process of our courses, their structures, and requirements. Due to internal
concerns about student performance and abilities in upper-level courses, a departmental
curriculum committee was formed. This committee will explore ways to improve the department’s
course offerings, structures, and requirements in order to address the following concerns (copied
from the informal faculty inquiry that prompted this review):

“Someone has posed a question about the undergraduate lit class sequence. This person has
noted that some students do not take British, American, and World Lit classes in that order. This
means that students in 400-level courses do not enter those courses with a certain degree of
aptitude.

These are the questions/comments/concerns that have come up in a string of emails about this

topic:

Is this [taking courses out of sequence] the rule now (or the exception)?

Are students not required to follow a particular sequence? Why not?

Is a sequence suggested? Is that enough?

If the courses have the numbers they do simply for reasons of organization, that's definitely

different than thinking of courses as intended for seniors in their last year or two of studies.

Should course prerequisites include junior or senior standing?

Many students don’t really know how to form a simple argument or write a good thesis. As a

result, writing workshops are needed in the senior course to help provide extra support.

* |t might be helpful to have some structure in terms of when they take specific classes so
that the students at least have some material in common.

® Should sophomore courses for our majors require a rigorous paper? Should each level's
courses have more rigorous expectations?

® Some students take ENGL 200 their senior year. That doesn’t make any sense. The
catalog says this should be taken within the first 60 hours. Could this be even
earlier? Graduating student's comment: “...she’s basically learning now in 200 and in this
senior course what she should have learned years ago.”

® |t's hard to expect students coming straight from ENGL 102 to suddenly begin analyzing
literature. The kind of writing we do in lit classes is more nuanced than what | understand is
taught in comp classes. Students jump into ENGL 201—-or Shakespeare or World Lit or
American Lit—without a common background provided by the department to prepare them
for the kind of reading and writing they will have to do. After all, ENGL 101/102 are Gen Ed
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courses, right? So they’re learning what students from across the university and across
every kind of discipline are learning. That doesn’t seem like enough preparation for their
studies in English.

Perhaps the solution isn’t requiring a specific, strict sequence, but maybe offering ENGL
200 or another class (I wouldn't want all the burden to fall on any one specific professor) as
a prerequisite to any other lit classes).”

4 Program Highlights from the Reporting Year

2016-2017:
Student/Program Highlights:

One student won the CODIFIL scholarship for summer study in Belgium; another student
also studied in Belgium.

Sigma Tau Delta active. Ten students attended the National Conference, and four delivered
papers. The Arena was also published, with several pieces by our students, and was edited
by one of our students. One student wrote a book review for ECCB, which has been
accepted.

® Two students were hired as professional writers or webmasters for area businesses.
® Southern University presented a Law School Information Session that was co-hosted by our

department.

One former student entered a Ph.D. program (North Carolina State), and two continue to do
well in Ph.D. Programs (Penn State, South Carolina). Several recent graduates are
teaching English and/or Foreign Languages in the area or nearby states.

2017-2018:
Student/Program Highlights:

Sigma Tau Delta active.

Three students attended the National Conference, and one delivered a paper. The Arena
was also published, with several pieces by McNeese students in various majors. The
journal also was edited by one of our students.

'So You Like to Write', our undergraduate writing club, continues to attract and inspire
students.

One graduate entered the University of Minnesota Law School with a full scholarship.
Another former graduate was accepted to a MFA program in Mankato. Our former graduate
Alicia Rossano started in the lowa MFA program for translation. Jessie Cortez received an
assistantship in rhetoric at Texas A&M. Two other former graduates continue to do well in
Ph.D. Programs (Penn State, South Carolina). Several recent graduates are teaching
English and/or Foreign Languages in the area or nearby states.

2018-2019:
Student/Program Highlights:

Sigma Tau Delta active, two members attended national convention.

The Arena was also published, with several pieces by McNeese students in various majors.
The journal also was edited by a major.

'So You Like to Write', our undergraduate writing club, continues to attract and inspire
students.

One 2018-2019 graduate student entered a Ph.D. program (Texas Tech); Several recent
graduates are teaching English and/or Foreign Languages in the area or nearby states.
One 2018-2019 graduate has taken a teaching job in Japan. One 2018-2019 graduate has
taken a youth ministry job in New York. Two 2018-2019 graduates have entered the MA
program at McNeese. One 2018-2019 graduate has entered the MFA program.

2019-2020:
Student/Program Highlights:

Sigma Tau Delta active, national convention cancelled due to COVID.

The Arena was cancelled due to COVID.

'So You Like to Write', our undergraduate writing club, continues to attract and inspire
students but was suspended in the spring due to COVID

COVID prevented the tracking of graduates .



Xitracs Program Report Page 5 of 30

2020-2021:

Student/Program Highlights:

® Sigma Tau Delta was somewhat active, national convention cancelled due to COVID.

Two issues of undergraduate journal published.

Undergraduate writing club suspended due to COVID

Two graduates were accepted into Law School. Two graduates earned teaching positions.
The development of an undergraduate prize for research was implemented. The first two
winners were named.

5 Program Mission
The basic purpose of the Bachelor of Arts in English is to train students to understand and
communicate in the English language. English courses give the training necessary for effective
writing and correct speaking, acquaint students with the history of the English language and
literature, encourage critical thinking, develop a perceptive approach to literature, and help
examine human values that will enrich the intellectual life of individuals. Courses within the major,
as well as electives and required courses outside the major, connect students with the world
cultural heritage.

6 Institutional Mission Reference

The Bachelor of Arts in English program supports McNeese State University’s fundamental
mission to provide successful education of the undergraduate students and services to the
employers and communities in its region.

7 Assessment and Benchmark ENGL 201, 202, 301, 302, 401, and 402 Embedded Questions

Assessment: Embedded Questions ENGL 201, 202, 301, 302, 401, and 402.

Benchmark: 70% of English majors will score at least 60% on the embedded questions in
ENGL 201-202, 301-302, 401-402.

Files: See list of attachments to view. (Requires Adobe Reader or compatible viewer).

Embedded questions ENFL
F17 301 revised Embedded Questions
S18 302 revised Embedded questions-1

Outcome Links

Content Knowledge [Program]
Graduates demonstrate knowledge of major periods, texts, and movements in American, British, and world
literature.

7.1 Data
ENGL 201:

Students that
) scored at least 60% on
Academic Year | empedded questions

# %
2013-2014 — 90%
2014-2015 — 83%
2015-2016 — 89%
2016-2017 — 93%
2017-2018 — 92%
2018-2019 — —
2019-2020 — —
2020-2021 — —

ENGL 202:

Students that
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Academic Year

scored at least 60% on
embedded questions

Academic Year

# %
2013-2014 — 87%
2014-2015 — 95%
2015-2016 — 74%
2016-2017 — 94%
2017-2018 — —
2018-2019 — —
2019-2020 — —
2020-2021 — —

ENGL 301:
Students that

scored at least 60% on
embedded questions

Academic Year

# %
2013-2014 — 86%
2014-2015 — 100%
2015-2016 — 100%
2016-2017 — 60%
2017-2018 — 94%
2018-2019 — —
2019-2020 — —
2020-2021 — —

ENGL 302:
Students that

scored at least 60% on
embedded questions

Academic Year

# %
2013-2014 — 94%
2014-2015 — 95%
2015-2016 — 100%
2016-2017 — 65%
2017-2018 — 75%
2018-2019 — —
2019-2020 — —
2020-2021 — —

ENGL 401:
Students that

scored at least 60% on
embedded questions

# %
2013-2014 — 88%
2014-2015 — 79%
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2015-2016

2016-2017 100%

2017-2018 86%

2018-2019

2019-2020

2020-2021

ENGL 402:

Academic Year

Students that
scored at least 60% on
embedded questions

# %
2013-2014 — 81%
2014-2015 — 67%
2015-2016 — —
2016-2017 — 100%
2017-2018 — 91%
2018-2019 — —
2019-2020 — —
2020-2021 — —

7.1.1

Analysis of Data and Plan for Continuous Improvement [Not Approved]

2016-2017:

Pilot new embedded questions. Raise benchmark score to 70%. The data supports that this is
an achievable benchmark. Because numbers were a bit low this year in American Literature,
the teacher will place greater stress on identifying periods and movements.

2017-2018:

During the four-year period before the fall semester of 2016, the assessment for course
required in the ENGL majors used reading passages embedded in final exams for collecting
data for assessing English degree plans. When the general education assessment changed
to a rubric scored essay, we changed to a new course-related method of tracking English
majors, so we moved away from the critical thinking reading passages and back to embedded
questions concerning content knowledge covered in specific courses. We first considered
using the embedded questions that were drawn up before 2007. However, since there was a
lack of will to determine five specific questions all English majors should know upon exiting
201 and 202, in 2017 the faculty member coordinating this method of assessment allowed
instructors to come up with their own embedded questions that related to what they actually
focused on in their courses and what they thought any English major should know after taking
201 or 202. This clearly was not the best solution. Starting this semester or next, we must get
all interested parties together to agree on a standard large set of possible embedded
questions for each period involved so we can draw from these each semester, possibly
randomly, so the questions don't become expected or develop a rubric that assesses content
knowledge in a manner more reliable than embedded questions.

That being said, 301 and 302 did implement a standard set of embedded questions across all
sections. Files of those revised questions have been uploaded in the assessment field.

2018-2019:

A core group of faculty members met in fall 2018 and decided that selected embedded
questions were not the most useful form of assessment. They were unequally distributed in
various sections and were not an accurate assessment of content knowledge. It was decided
that a more accurate measure of content knowledge would be to assess sample artifacts from
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students at various key assessment points (initial, midpoint, capstone) and use a rubric to
measure content knowledge as demonstrated through effective writing submitted in those
courses. A random sampling of artifacts were collected throughout the fall 2018 and spring
2019 and using those samples, a rubric was devised. This rubric will be used to score future
artifact samples. Attached is the plan and rubric that was piloted during 2018-2019 (artifacts
collected fall 2018- spring 2019 and scored fall 2019).

2019-2020:

Samples were scored using the rubric during the fall. COVID prevented the scoring of
samples during the spring. Hurricanes have made accessing these samples and rubrics
difficult and the sharing of this material to faculty challenging, but in general, the rubric
showed that students critical thinking was strong but students needed practice at explaining
their line of thought. Faculty, especially in the capstone course, stressed this through
presentations and other activities .

2020-2021:

Hurricanes prevented the collection of samples and rubrics in the fall. Samples were collected
and scored using the rubric during the spring. The rubric showed that student critical thinking
was strong but students needed practice at constructing arguments and writing. The 2020-
2021 curriculum committee was formed and charged with their task partly in response to this
interpretation of the data. The department also decided that collecting samples from an initial
(ENGL 200), median (ENGL or FORL 301/302) and terminal course (ENGL 410) was a more
streamlined approached to assessment. These have been collected and scored.

Files: See list of attachments to view. (Requires Adobe Reader or compatible viewer).

2019 McNeese assessment rubric

8 Assessment and Benchmark ENGL 200 and 410 Portfolio Research Paper
Assessment: Portfolio research paper.

Benchmark: 80% of majors will receive a rating of good or better on the portfolio research paper.

Files: See list of attachments to view. (Requires Adobe Reader or compatible viewer).

ENGL 200 Essay Rubric

Outcome Links

Research [Program]
Students demonstrate proficiency with current research technologies and resources and with integrating
sources in their writing.

Writing [Program]
Students are proficient in producing analyses, reflective writing, and/or research-based writing that is focused,
well elaborated and supported, and well edited.

8.1 Data

Majors that received a
rating of good or better
Academic Year on the 200 Portfolio
research paper

# %
2019-2020 17/20 85%
2020-2021 14/16 88%
2021-2022
2022-2023
2023-2024
2024-2025

Majors that received a
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rating of good or better
Academic Year on the 410 Portfolio
research paper
# %
2013-2014 18/19 94.7%
2014-2015 15/15 100%
2015-2016 15/18 89%
2016-2017 14/16 88%
2017-2018 13/15 87%
2018-2019 19/20 95%
2019-2020 6/7 86%
2020-2021 15/17 88%

Files: See list of attachments to view. (Requires Adobe Reader or compatible viewer).

ENGL 200 Sample - Dancing
ENGL 200 sample-universe

8.1.1 Analysis of Data and Plan for Continuous Improvement

2016-2017:

Data indicate that majors are achieving this outcome at a high rate. Faculty will continue to
stress research methodology in appropriate courses, beginning in ENGL 200. By increasing
prerequisites for ENGL 410, we hope to attain an even higher number.

2017-2018:

While data suggests majors are achieving this outcome at a high rate, a few rubrics did score
research papers as N/A. This type of response was recorded as zero. Review of the portfolio
system and rubric suggests faculty members should review the process, possibly editing the
rubric to align with the departmental mission, master plan assessments/benchmarks, and with
the various types of portfolio papers submitted in ENGL 410. The department plans on
meeting with a core group of faculty members in September/October 2018 to discuss these
matters.

2018-2019:

Data suggests majors are achieving this outcome at a high rate, but a core group of faculty
members met in September/October 2018 to discuss revising rubric to improve measurement
of capstone research paper, in particular refining rubric to evaluate writing ability, content
knowledge, and display of professional skills and dispositions separately.

2019-2020:

Data suggests majors are achieving this outcome at a high rate the rubric was revised to
improve measurement of capstone research paper, in particular refining rubric to evaluate
writing ability, content knowledge, and display of professional skills and dispositions separately

2020-2021:

Data suggests majors are achieving this outcome at a high rate. ENGL 200 has shifted some
of its assignments to confront deficiencies. The curriculum committee will review other means
of emphasizing the correct sequencing of ENGL 200 in student degree plans. The revised
410 rubric is offering more specific data. In part, this data is being used to direct the
curriculum committee's charge. The curriculum committee will use this info. to make
recommendations.

9 Assessment and Benchmark ENGL 410 Portfolio Scholarship
Assessment: Rating on scholarship section of portfolio.

Benchmark: 80% of majors will receive a rating of good or better for their scholarship on the
Porfolio Evaluation.
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Files: See list of attachments to view. (Requires Adobe Reader or compatible viewer).

senior evaluation

Outcome Links

Content Knowledge [Program]
Graduates demonstrate knowledge of major periods, texts, and movements in American, British, and world

literature.
9.1 Data
Majors that received a
rating of good or better for
Academic Year| their scholarship on the
Portfolio Evaluation
# %
2013-2014 16/19 84.2%
2014-2015 15/15 100%
2015-2016 18/18 100%
2016-2017 14/16 88%
2017-2018 12/15 80%
2018-2019 20/20 100%
2019-2020 6/7 86%
2020-2021 13/17 76%

9.11

Analysis of Data and Plan for Continuous Improvement

2016-2017:

Data indicate that majors are achieving this outcome. The department will continue to stress
scholarship in all major courses. No action needed at this time. We will also check with the
ENGL 410 teacher to see if the form should be revised to meet the changes made to that
course, especially the addition of thesis.

2017-2018:

While data suggests majors are achieving this outcome at a high rate, a few rubrics did score
research papers as N/A. This type of response was recorded as zero. Review of the portfolio
system and rubric suggests faculty members should review the process, possibly editing the
rubric to align with the departmental mission, master plan assessments/benchmarks, and with
the various types of portfolio papers submitted in ENGL 410. In particular, faculty members
need to determine if this is a key measurable and if so, how this applies in majors submitting
creative or foreign language papers. The department plans on meeting with a core group of
faculty members in September/October 2018 to discuss these matters.

2018-2019:

Data suggests majors are achieving this outcome at a high rate, but a core group of faculty
members met in September/October 2018 to discuss revising rubric to improve measurement
of capstone research paper, in particular refining rubric to define scholarship. A training
session will be issued to discuss rubrics.

2019-2020:

Data suggests majors are achieving this outcome at a high rate, but a revised rubric was
developed to improve measurement of capstone research paper, in particular refining rubric to
separate writing. A training session was held to discuss the rubric. A new professor took over
this course and developed a mock conference during which students are instructed by all
faculty in attendance to help improve scholarship use and direction of research.

2020-2021:
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Data suggests majors struggle with scholarship in regards to conducting deep research
and providing critical content. COVID and the hurricanes prevented the mock conference from
occurring. The curriculum committee is endeavoring to address this data.

10 Assessment and Benchmark ENGL 410 Portfolio Writing Skills

Assessment: Rating on writing skills section of portfolio.

Benchmark: 80% of majors will receive a rating of good or better for their writing skills on
Portfolio Evaluations.

Files: See list of attachments to view. (Requires Adobe Reader or compatible viewer).

senior evaluation

Outcome Links

Writing [Program]
Students are proficient in producing analyses, reflective writing, and/or research-based writing that is focused,
well elaborated and supported, and well edited.

10.1 Data
Majors that received a
rating of good or better for

Academic Year| their writing skills on the

Porfolio Evaluation
# %

2013-2014 19/19 100%
2014-2015 15/15 100%
2015-2016 18/18 100%
2016-2017 14/16 88%
2017-2018 14/15 93%
2018-2019 20/20 100%
2019-2020 6/7 86%
2020-2021 15/17 88%

Files: See list of attachments to view. (Requires Adobe Reader or compatible viewer).
ENGL 410 Sample - Rumi
10.1.1 Analysis of Data and Plan for Continuous Improvement analysis

2016-2017:

The data indicate that students are achieving this outcome. Faculty will continue to work on
writing skills across the major curriculum. No action needed at this time. We will also check
with the ENGL 410 teacher to see if the form should be revised to meet the changes made to
that course, especially the addition of thesis.

2017-2018:

While data suggests majors are achieving this outcome at a high rate, a few rubrics did score
research papers as N/A. This type of response was recorded as zero. Review of the portfolio
system and rubric suggests faculty members should review the process, possibly editing the
rubric to align with the departmental mission, master plan assessments/benchmarks, and
with the various types of portfolio papers submitted in ENGL 410. An additional issue with
the writing section of the rubric is that it is assessed in conjunction with oral communication,
and faculty members often provide a combined instead of a separate rating for each form of
communication. The department plans on meeting with a core group of faculty members in
September/October 2018 to discuss these matters. One potential solution here might be
clear training.

2018-2019:
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Data suggests majors are achieving this outcome at a high rate, but a core group of faculty
members met in September/October 2018 to discuss revising rubric to improve
measurement of capstone research paper, in particular refining rubric to separate writing. A
training session will be issued to discuss rubrics.

2019-2020:

Data suggests majors are achieving this outcome at a high rate, but a revised rubric was
developed to improve measurement of capstone research paper, in particular refining rubric
to separate writing. A training session was held to discuss the rubric

2020-2021:

Data suggests majors are achieving this outcome at a moderately high rate. Writing and
critical thinking seem to be the skills suffering the most due to the lack on intense face-to-
face contact hours. The revised 410 rubric is offering more specific data to determine the
exact issues. All students, even those scoring good in this category, produced papers that
lacked in some aspect of writing. This data is being used to direct the curriculum committee's
charge and that committee will not only use this data to make recommendations to the
curriculum and instruction but will also access the artifact samples to make
recommendations.

11 Assessment and Benchmark English Praxis

Program: English Traditonal

Assessment #1: Praxis Content

Exam #: 5039

The English Education, Grades 7-12 Praxis Content Exam is #5039. This exam must be passed
prior to student teaching.

Benchmark: 90% of English Education majors will achieve a passing score on the Praxis English
Education Exam (#5039) on the first attempt. The passing score required by the state for 2017-
2018 is 168.

11.1 Data
English Education - Praxis Content #5039:

Fall Spring Fall Spring Fall Spring
2015 2016 2016 2017 2017 2018

Number 2 2 3 2 0 3
Mean 169 178 173 175 170.6
#5309 overall Range [159-178|175-181|168-177{169-181 170-171
0,
pPass st | o500 | 10006 | 0% | 100% 67%
attempt
#5309 breakdown: Number 2 2 3 2 0 3
Mean 31 36 30 35 31.3
_ Range 27-34 | 35-36 | 29-30 | 33-37 28-35
Reading
0,
% C(Zrlr)e"t 76% | 88w | 73% | s5% 76%
Mean 22 24 21 22 21.7
Language Use Range 20-23 24 18-23 | 19-25 20-23
and Vocabulary 0
% igg)e‘:t 79% | 86% | 75% | 79% 78%
Mean 27 31 31 34 29.3
Writing; Speaking; Range 23-31 | 25-37 | 28-34 | 33-34 29-30
Listening 0
oorrect | 900 | 8206 | 8206 | 89% 77%

(38)

Mean 7 7 7.7
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Constructed Range 6-8 6-8 7-8
Response

% correct

0 9 0
(12) 58% 58% 64%

English Education - Praxis Content #5039:

Fall Spring Fall Spring Fall Spring
2018 2019 2019 2020 2020 2021

Number 3 2 2 2
Mean 176 178 173 171
#5309 overall Range |168-181|175-180 172-174]|168-174
0,
% Pass ISt | 3306 | 100% 50% | 100%
attempt
#5309 breakdown: Number 3 2 2 2
Mean 32 335 335 28
. Range 30-34 | 33-34 27-36 | 27-29
Reading
% correct 0 o 0 o
(40-41) 81% 82% 7% 68%
Mean 21 23 225 20
Language Use Range 16-24 | 21-25 22-23 | 16-24
and Vocabulary 0
ocomect | 760, | 7206 80% | 71%
(28)
Mean 31 32 29 28.5
Writing; Speaking; Range 27-36 32 27-31 | 26-31
Listening 0
Yocomect | 75, | 78% 71% | 70%
(41)
Mean 8 8 9 8
Constructed Range 7-9 8 7-11 7-9
Response 0
correct [ go00 | 679 5% | 67%

(12)

11.1.1 Analysis of Data and Plan for Continuous Improvement

2016-2017:

Although 100% of students passed prior to student teaching, only 66% passed on the first
attempt. There was an N value of 2, but this was an improvement from the past two fall
semesters. Because of the low enrollment numbers, we will continue to monitor student
progress.

2017-2018:
Analysis of Data:ln 2017-2018, 67% of the completers (2/3) achieved a passing score on the
Praxis Content Exam on the first attempt.

Plan for Continuous Improvement: In reviewing the three previous years of data, the
"Constructed Response"” category consistently has the lowest percentage correct for
candidates (58%, 58%, 64%). English faculty will analyze the requirements for this section of
the exam and determine methods and materials to better prepare candidates for this portion
of the exam.

2018-2019:

Analysis of Data:

60% (3/5) of the candidates in the 2018-2019 AY passed the English Praxis Content Exam
on the first attempt.
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Constructed Response has been the lowest scoring section on the exam each year. In the
2018-2019 AY, the percentages correct were 69% (F18) and 67% (S19). The other three
categories scored a mean of 72% or higher in both semesters.

Plan for Continuous Improvement:
90% of English Education majors will achieve a passing score on the English Praxis Exam
(#5039) on the first attempt. The passing score required in Louisiana is 168.

Recommendation for Successful Implementation of Plan for Improvement:
® Praxis workshops for Secondary English content will be offered through the Burton
College of Education beginning in the spring 2020 semester.
® English faculty will create a plan for improvement within coursework for the
Constructed Response section of the Praxis exam.

2019-2020:
® Praxis workshops for Secondary English content were offered through the Burton
College of Education beginning in the spring 2020 semester. key members of the
ENGL faculty developed these workshops.
¢ English faculty shown PRAXIS scores. Sample PRAXIS exams were shared with
faculty as well as material that helps students do weel on constructed responses. PD
activity Constructed Response section of the Praxis exam held during faculty meeting.

2020-2021:

The benchmark for the 2020-2021 academic year was not met. 75% (3/4) of the candidates
passed the Praxis English content exam on the first attempt. The candidates in the spring
2021 semester score higher percentages correct in all four subcategories on the exam than
did those in the fall 2020 semester. The percentage of correct answers ranges from 67% to
80% for the two semesters.

The EPP will help candidates to prepare for the Praxis content exam by reviewing test
material and subject content within coursework. Advisors and faculty will provide study
materials and resources for candidates during advising sessions, EDUC 510 and when
reviewing the EDUC 599 packet.

12 Assessment and Benchmark FEE Content

Assessment: The Field Experience Evaluation Domain 5 measures the Content Specific
Components related to teaching observations.

The FEE Scoring Scale is as follows: 1- Ineffective; 2- Effective: Emerging; 3- Effective: Proficient;
4- Highly Effective.

Benchmark: 90% of the candidates will score a 3.00 or higher on each element of Domain 5
(Content Specific Components) on the Field Experience Evaluation (FEE) Rubric.

12.1 Data
English Education - Content-specific components on FEE IlI:
Fall 2015 Spring 2016 Fall 2016 Spring 2017
Component | # |[Mean| Range | # |Mean| Range | # |Mean| Range | # |Mean| Range
5.1 2| 3.77 3.88 2] 3.88 3.88 3] 3.7113.63-3.88| 2 | 3.75 | 3.50-4.00
5.2 2] 3.9413.88-4.00[2| 3.94 |3.88-4.00| 3| 3.92 |3.88-4.00| 2 | 3.75 | 3.50-4.00
5.3 21 4.00 4.00 21 3.88 3.88 3] 3.67 |3.50-3.88] 2 | 3.88 | 3.75-4.00
5.4 2] 4.00 4.00 2] 3.92|3.83-4.00| 3| 3.67 |3.50-3.88| 2 | 3.57 | 3.25-3.88
55 2| 4.00 4.00 21392 ]3.83-400| 3| 3.54 |2.88-4.00| 2| 3.57 |3.38-3.75
5.6 2| 4.00 4.00 21394 13.88-400| 3] 3.83 |3.75-3.88| 2| 3.82 | 3.63-4.00
5.7 2| 4.00 4.00 2] 3.88|3.75-4.00| 2| 3.82 | 3.75-3.88| 2 | 3.40 | 3.13-3.67
5.8 21394 13.88-400| 2| 3.94 |3.88-4.00| 1] 3.75 3.75 21351 ]3.13-3.88
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Fall 2017 Spring 2018 Fall 2018 Spring 2019
Component | # |Mean| Range |# |Mean| Range |# |Mean| Range |#| Mean | Range
51 0 3] 3.59 |3.13-3.88| 3| 4.00 4.00 1] 4.00 4.00
5.2 0 3] 3.65 |3.38-3.88| 3| 4.00 4.00 1] 3.75 3.75
5.3 0 31 3.61 |3.13-4.00| 3| 4.00 4.00
5.4 0 3] 3.38 12.88-4.00| 3| 4.00 4.00 1] 4.00 4.00
5.5 0 31 3.33 |2.50-4.00| 3| 4.00 4.00
5.6 0 3| 3.44 |2.75-4.00| 3| 4.00 4.00 1] 4.00 4.00
5.7 0 31324 |2.13-2.83| 3| 4.00 4.00
5.8 0 31348 |2.88-3.88| 3| 3.96 | 3.88-4.00 | 1| 4.00 4.00
English Education - Content-specific components on FEE IlI:
Fall 2019 Spring 2020 Fall 2020 Spring 2021
0,
Component|#|Mean|Range |#|Mean|Range|#|Mean|Range|#|Mean| Range P{gf
3.50- 0
5.1 0 2| 3.63 375 100%
2.75- 0
5.2 2| 3.13 350 50%
3.00- 0
5.3 2| 3.25 350 100%
3.00- 0
5.4 2| 3.25 350 100%
3.50- 0
5.5 2| 3.75 4.00 100%
3.00- 0
5.6 2| 3.25 350 100%
2.00- 0
5.7 2| 2.75 350 50%
5.8 2] 3.50 | 3.50 |100%
3.25- 0
TECH 1 2| 3.50 3.75 100%
3.13- 0
TECH 2 2| 3.44 3.75 100%
2.75- 0
TECH 3 2| 3.25 3.75 50%

12.1.1 Analysis of Data and Plan for Continuous Improvement

2016-2017:
This benchmark has been met or exceeded.

2017-2018:

Analysis of Data: The benchmark was met. 100% of the candidates scored above
benchmark on all elements measured in Domain 5 of the Field Experience Evaluation.
Plan for Continuous Improvement: Education faculty will continue to instruct candidates on
the importance of the elements measured in domain five.

2018-2019:

Analysis of Data:

Of the four candidates who received scores on Domain five of the FEE rubric, all scored at
the Effective: Proficient or Highly Effective level.



Xitracs Program Report Page 16 of 30

Plan for Continuous Improvement:

Mentors and University Supervisors will be encouraged to look for opportunities to score
candidates on Domain five of the FEE rubric. In addition, Secondary Education faculty
and English Education faculty should revisit and revise (if needed) the elements of Domain
five to ensure that they are aligned to appropriate content standards.

Recommendation for Successful Implementation of Plan for Improvement:

Secondary Education faculty and English Education faculty will meet in the spring 2020
semester to review and revise (if necessary) the elements of Domain five to ensure that the
elements are aligned to current content standards.

2019-2020:

2020-2021:

The benchmark was not met for Components 5.2, 5.7 and TECH 3. It is important to note,
however, that only 2 out of the 6 completers were scored on the domain 5 elements during
the 2020-2021 academic year.

During the summer 2021 semester, EPP faculty will meet with content faculty to update the
domain 5 rubric components to align the correct and current standards.

13 Assessment and Benchmark inTASC Standards - Lesson Planning

Assessment: Lesson Plan elements are aligned to INTASC standards.
Lesson Plan Rubric scoring scale: 1- Ineffective; 2- Effective: Emerging; 3- Effective: Proficient; 4-
Highly Effective.

Benchmark: 100% of the candidates will score a 3.00 or higher on each element of the Lesson

Plan Rubric.
13.1 Data
English Education - Lesson Plan Data from EDUC 412:
. INTASC Fall | Spring| Fall | Spring| Fall | Spring
Rubric Element | g2 ndard 2015 | 2016 | 2016 | 2017 | 2017 | 2018
Number 2 2 3 2 0 2

Mean 3.00 | 250 | 1.67 | 2.00

2.00- | 1.00- | 1.00-
3.00 | 2.00 | 3.00

Essential Questions Range 3.00

%
Proficient | 100% | 50% 0% 50%

or Higher
Number
Mean 3.00 3.00 2.33 3.50
2.00- | 3.00-
Content Standards Range 3.00 | 3.00 | 2950 | 200

%
Proficient | 100% | 100% | 33% | 100%

or Higher

Number

Mean 3.00 3.00 1.67 3.00 4.00
Student Outcomes 4n Range 3.00 | 3.00 12%% i%% 4.00

%

Proficient | 100% | 100% 0% 50% 100%

or Higher
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Number
Mean 3.00 | 3.00 | 2.67 | 4.00 4.00
R 3.00 | 3.00 2.00- 4.00 4.00
Technology 5l ange - - 3.00 - -
%
Proficient | 100% | 100% | 67% | 100% 100%
or Higher
Number
Mean 3.00 | 3.00 | 2.33 | 4.00
Educational Range 3.00 | 3.00 23'%%' 4.00
Materials :
%
Proficient | 100% | 100% | 33% | 100%
or Higher
Number
Mean 3.00 | 3.00 | 1.67 | 2.00 4.00
R 3.00 | 3.00 1.00- 2.00 4.00
Procedures 3k ange ' ' 2.00 ' '
%
Proficient | 100% | 100% | 0% 0% 100%
or Higher
Number
Mean 3.00 | 3.00 | 1.67 | 250 3.50
1.00- | 2.00- 3.00-
Lesson "Hook" 8j Range 3.00 3.00 2.00 3.00 4.00
%
Proficient | 100% | 100% | 0% 50% 100%
or Higher
Number
Mean 250 | 200 | 2.00 | 3.00 4.00
Pre-Planned 8i Range 23'%%' 2.00 | 2.00 | 3.00 4.00
(Seed) Questions :
%
Proficient | 50% 0% 0% | 100% 100%
or Higher
Number
Mean 2.00 | 3.00 | 2.00 | 2.50 4.00
Modeled, Guided, 1.00- 2.00-
Collab, & Ind. 7k Range 3.00 3.00 2.00 3.00 4.00
Practice %
Proficient | 50% | 100% | 0% 50% 100%
or Higher
Number
Mean 250 | 250 | 2.00 | 3.50
2.00- | 2.00- 3.00-
Closure Range [ 200 | 3.00 | 299 | 4.00
%
Proficient | 50% 50% 0% 100%
or Higher
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Number
_ Mean 3.00 | 250 | 2.00 | 3.00 4.00
Formative > 00
/Summative 6j Range 3.00 3'00' 2.00 | 3.00 4.00
Assessment :
%
Proficient | 100% | 50% 0% 100% 100%
or Higher
Number
Mean 3.00 | 3.00 | 1.67 | 2.50 4.00
Relevance & - Range 3.00 | 300 | 10O | 1.00- 4.00
Rationale 2] 2.00 | 4.00
%
Proficient | 100% | 100% | 0% 50% 100%
or Higher
Number
Mean 2.00 | 200 | 2.00 | 2.00 4.00
Exploration, 1.00-
Extension, 1e Range 2.00 | 2.00 3.00 2.00 4.00
Supplemental %
Proficient 0% 0% 33% 0% 100%
or Higher
Number
Mean 200 | 200 | 1.00 | 1.50 4.00
R 2.00 | 200 | 100 | 19 4.00
Differentiation 7j ange - - - 200 -
%
Proficient 0% 0% 0% 0% 100%
or Higher
English Education - Lesson Plan Data from EDUC 333/412:
. INTASC Fall | Spring| Fall | Spring| Fall | Spring
Rubric Element | ¢ 1 jard 2018 2019 |2020| 2021 |2021| 2022
Number 0 0
Mean
Essential Questions Range
%
Proficient
or Higher
Number 1 2
Mean 3.00| 4.00
Content Standards Range |3.00| 4.00
%
Proficient |100%]| 100%
or Higher
Number 1 2
Mean 2.00| 3.50
3.00-
Student Outcomes 4n Range |2.00 4.00
%
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Proficient| 0% | 100%
or Higher
Number 1 2
Mean 4.00| 2.50
1.00-
Technology 5| Range |4.001 7 45
%
Proficient {100%| 50%
or Higher
Number 1 2
Mean 4.00| 4.00
Educational Materials Range |4.00| 4.00
%
Proficient |100%| 100%
or Higher
Number 1 2
Mean 2.00| 3.50
3.00-
Procedures 3k Range |2.00] , 5
%
Proficient| 0% | 100%
or Higher
Number 1 2
Mean 2.00] 4.00
Lesson "Hook" 8 Range | 2.00| 4.00
%
Proficient| 0% | 100%
or Higher
Number 1 2
Mean 2.00] 3.00
Pre-PIanne_d 8i Range | 2.00 i%%
(Seed) Questions :
%
Proficient| 0% | 50%
or Higher
Number
Mean
MOdeIed, GUided, 7k Range
Collab, & Ind. Practice 5
%o
Proficient
or Higher
Number 1 2
Mean 3.00] 4.00
Closure Range | 3.00| 4.00
%
Proficient |100%| 100%
or Higher

Number
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Mean
Formative/Summative 6i =
Assessment ) ange
%
Proficient
or Higher
Number 1 2
Mean 1.00| 3.50
3.00-
Relevance & Rationale 2j Range | 1.00 | , 54
%
Proficient| 0% | 100%
or Higher
Number 1 2
) Mean 4,00 4.00
Exploration,
Extension, 1e Range | 4.00| 4.00
Supplemental %
Proficient |100%| 100%
or Higher
Number 1 1
Mean 4.00| 4.00
Differentiation 7j Range |4.00 ] 4.00
%
Proficient {100%]| 100%
or Higher
Number 1 2
Mean 4.00| 4.00
Interdisciplinary Range | 4.00| 4.00
Connections
%
Proficient |100%| 100%
or Higher
Number 1 2
Mean 3.00] 2.50
3.00-
Whole Group Methods Range |3.001 , 45
0/o
Proficient {100%]| 100%
or Higher
Number 1 2
Mean 2.00] 4.00
Collaborative Practice Range |2.00| 4.00
Methods
%
Proficient| 0% | 100%
or Higher
Number 1 2
Mean 2.00| 4.00
Independent Practice Range |2.00 | 4.00
Methods %
Proficient 0% | 100%
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or Higher
Number 1 2
Mean 3.00| 3.50
3.00-
Informal Assessment Range |[3.00 | , 59
%
Proficient |100%| 100%
or Higher
Number 1 2
Mean 3.00| 4.00
Formal Assessment Range |3.00] 4.00
%
Proficient |100%| 100%
or Higher
Number 1
Mean 4.00
Student Use of Range 4.00
Technology %
Proficient 100%
or Higher
Number 1
Mean 4.00
Teacher Use of Range 4.00
Technology %
Proficient 100%
or Higher
Number 1
Mean 4.00
Differentiation by Range 4.00
Content
%
Proficient 100%
or Higher
Number 1
Mean 4.00
Differentiation by Range 4.00
Learning Environment
%
Proficient 100%
or Higher
Number 1
Mean 3.00
Post lesson Reflection Range 3.00
%
Proficient 100%
or Higher

2020-2021:
Data table attached.

Files: See list of attachments to view. (Requires Adobe Reader or compatible viewer).
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13.1.1 Analysis of Data and Plan for Continuous Improvement

2016-2017:

Essential Questions will be removed from the lesson plan rubric because they do not align to
P-12 classroom instruction of completers.

Categories below benchmark are being addressed through the revision and clarification of
the lesson plan instructions.

2017-2018:
Analysis of Data: The data for the candidates reported indicated a score of 4.00 on all of the
elements except "Lesson Hook" which was still above benchmark with a 3.50 mean.

Plan for Continuous Improvement: Plans for lesson plan inter-rater reliability will assist in
establishing more equitable grading on the lesson plans across the program. A revised
lesson plan rubric is also being piloted and will go into effect in 2018-2019.

2018-2019:

Analysis of Data:

For the 2018-2019 AY, data was collected on three completers for the lesson plan. Several
categories had candidates scoring below the proficiency level (3.00). The following
categories had 67% of the candidates scoring at or above proficiency: Student Outcomes,
Technology, Procedures, Lesson Hook, Relevance and Rationale, Collaborative Practice
Methods, and Independent Practice Methods. There were 33% of the candidates (n=1) that
scored at or above proficiency level on Pre-Planned SEED Questions.

Plan for Continuous Improvement:

Pre-Planned SEED Questions has been a category that yields lower results across a number
of programs. However, additional instruction and attention has been paid to this area (among
others) in methods coursework and we expect candidates to reach benchmark in this
element on the rubric.

Recommendation for Successful Implementation of Plan for Improvement:

The lesson plan template has been revised. The breakdown of categories provides a clearer
insight into areas of improvement for candidates. The required lesson planning course will be
revised to address the components of the lesson that present the most difficulty for
secondary majors.

2019-2020:

2020-2021:
The benchmark was not met for the 2020-2021 academic year. Over half (12/22) of the
categories has at least one candidate who did not score at the proficiency level.

Future completers enrolled in the redesigned program with the one year residency are
required to enroll in EDUC 318: Planning and Instruction in the Content Area early in the
program (Term 4, spring). This course is designed to teach candidates the importance of
planning for instruction, taking into consideration the students within the P-12 courses and
the objectives and content that needs to be covered. This course will provide a foundation for
understanding the components of the plan utilized in methods coursework. Additionally,
future data will include a progression of lesson plan data from the initial work in EDUC 318 to
the teacher residency semester.

14 Assessment and Benchmark FEE - Specific InTASC Standards

Assessment: The Field Experience Evaluation (FEE) measures the following elements: Domain 1:
Planning and Preparation; Domain 2: Classroom Environment; Domain 3: Instruction, and Domain
4: Professionalism.

Benchmark: 90% of candidates will score a 3.00 or higher on each element in the Field
Experience Evaluation (FEE) Rubric for Domains 1-4.
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The following scoring scale is used: 1- Ineffective; 2- Effective: Emerging; 3- Effective: Proficient;
4- Highly Effective.

14.1 Data

2017-2018:
Data table is attached.

2018-2019:
Data table is attached.

2019-2020:

2020-2021:
Data table is attached.

Files: See list of attachments to view. (Requires Adobe Reader or compatible viewer).

English Education_FEE_17-18
English Education_FEE_18-19
English Education_FEE_20-21

14.1.1 Analysis of Data and Plan for Continuous Improvement

2016-2017:
This benchmark has been met.

2017-2018:

Analysis of Data: The benchmark was not met. Domain 1, Domain 2, and Domain 3 all fell
below the 90% proficient benchmark. For Domain 1, each element was below benchmark.
For Domain 2, three of the seven elements were below benchmark. For Domain 3, nine of
the 11 elements were below benchmark.

It is important to note that the mean average for each element and domain, was above
benchmark. Due to the low N value (3), having just one candidate score below benchmark
on an element caused the benchmark of 90% scoring proficient to not be reached.

Plan for Continuous Improvement: Candidates will continue to be evaluated using the FEE
rubric. Inter-rate reliability and more clearly defined elements will provide better guidance for
candidates and evaluators scoring the lessons in the field.

2018-2019:

Analysis of Data:

The benchmark was not met. The following elements, although they had an overall mean
above 3.00, had candidates who scored below the 3.00 benchmark. For element 2.2.1 and
3.3.4, 67% of the candidates scored above the benchmark during the fall 2018 semester. All
candidates scored at or above benchmark in the spring 2019 semester.

Plan for Continuous Improvement:
FEE scores for candidates in their student teaching semester were good overall. Focus for
improvement will be on ensuring that the scoring for candidates is reliable.

Recommendation for Successful Implementation of Plan for Improvement:
® University supervisors, professors, and mentor teachers will participate in trainings
with the FEE to ensure inter-rate reliability.
® University supervisors, professors, and mentor teachers will participate in professional
development opportunities concerning differentiation and academic feedback.

2019-2020:

2020-2021:

The benchmark was not met. Domains 2 and 3 both had less than 100% of candidates
meeting proficiency during the 2020-2021 academic year. There was 100% proficiency
achieved in all categories for the fall 2020 semester (N=2). However, in spring 2021, 50% of
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the candidates (N=2) met proficiency in all three sub-components in 2.2 (2.2.1, 2.2.3, and
2.2.4) and sub-components 3.3.4. Additionally, 0% of candidates scored at proficiency or
above for sub-component 3.1.3 in spring 2021.

It is important to note that data may reflect the challenges of the candidates student teaching
experience and pre-service semesters which were impacted by the extraordinary
circumstances of COVID-19 and the impact of the fall 2020 hurricanes.

Faculty and University Supervisors have begun to conduct pre- and post- conferences (POP
Cycles) with candidates to discuss expectations for lesson being taught and to evaluate the
success of the lesson after. In preparation for the fall 2021 semester and to work toward
meeting the benchmark in all components, EPP Secondary faculty will distribute and
implement components of the POP Cycle with coursework. This will assist in increasing
understanding, usefulness, and implementation expectations to prepare candidates to
achieve higher scores on the assessment during teacher residency. The EPP will provide
training and opportunities to establish inter-rater reliability and norming of the FEE rubric.

15 Assessment and Benchmark Outcomes - TCWS

Assessment: Teacher Candidate Work Sample.
The scoring scale for the Teacher Candidate Work Sample is: 1- Ineffective; 2- Effective:
Emerging; 3- Effective: Proficient; 4- Highly Effective.

Benchmark: 80% of candidates will score a 3.00 or above on each of the elements on the Teacher
Candidate Work Sample Rubric.

15.1 Data
English Education - Teacher Candidate Work Sample (data from EDUC 412):
Criteria Fall Spring Fall Spring Fall Spring
2015 2016 2016 2017 2017 2018
Number 2 2 3 2 0 2
Mean 2.50 3.00 4.00 4.00 4.00
Choice of 1.00- 2.00-
Assessment Range 300 4.00 4.00 4.00 4.00
5 —
%o proficient | 5o0, | 5006 | 100% | 100% 100%
or Higher
Number
Mean 2.00 2.50 4.00 4.00 4.00
Pre-assessment Range 2.00 23'%%' 4.00 4.00 4.00
5 —
%o proficient |50 | 5006 | 1000% | 100% 100%
or Higher
Number
Mean 2.00 3.00 4.00 3.50 4.00
Post-assessment Range 2.00 3.00 4.00 i%%‘ 4.00
S —
% proficient {50 | 10006 | 1000% | 100% 100%
or Higher
Number
Mean 2.00 3.00 4.00 3.50 4.00
Alignment of Range 200 | 300 | 400 | 300 4.00
Lesson Evidence 4.00
% Proficient
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or Higher 0% 100% | 100% | 100% 100%
Number
Mean 2.50 3.00 4.00 4.00 4.00
Student Level of 200
Mastery & Evaluation Range 3 00‘ 3.00 | 4.00 | 4.00 4.00
of Factors :
5 —
% Proficient | 500 | 10006 | 1000% | 100% 100%
or Higher
Number
Mean 2.00 3.00 4.00 3.50 4.00
Data to Determine 3.00-
Patterns & Gaps Range 2.00 3.00 4.00 4.00 4.00
5 —
%o proficient |50 | 10006 | 100% | 100% 100%
or Higher
Number
Mean 1.00 2.50 4.00 4.00 4.00
Response to 100-
Interventions Range 1.00 4.00 4.00 4.00 4.00
S —
% proficient |50 | 5006 | 1000% | 100% 100%
or Higher
English Education - Teacher Candidate Work Sample (data from EDUC 412).
Criteria Fall Spring Fall Spring Fall Spring
2018 2019 2019 2020 2020 2021
Number 2 0 2
Mean 3.00 3.50
Choice of 2.00- 3.00-
Assessment Range 4.00 4.00
5 —
% Prqf|C|ent 50% 100%
or Higher
Number 2 2
Mean 3.50 3.50
Pre-assessment 3.00- 3.00-
Range 1 400 4.00
5 —
% Pro_f|C|ent 100% 100%
or Higher
Number 2 2
Mean 3.50 3.50
Post-assessment 3.00- 3.00-
Range 4.00 4.00
5 —
% Proficient 100% 100%
or Higher
Number 2 1 2
Mean 2.50 4.00 3.00
Alignment of 2.00- 2.00-
Lesson Evidence Range 3.00 4.00 4.00
5 —
%o Proficient | 500 | 10006 50%
or Higher
Number 2 2
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or Higher

Student Level of Mean 3.50 3.50
Mastery & Evaluation R 3.00- 3.00-
of Factors ange 4.00 4.00
5 —
% Pro_f|C|ent 100% 100%
or Higher
Number 2 2
Mean 4.00 3.50
Data to Determine 2.00-
Patterns & Gaps Range 4.00 4.00
5 —
% Prqﬂment 100% 100%
or Higher
Number 2 1 2
Mean 4.00 4.00 3.50
Response to 3.00-
Interventions Range 4.0 4.00 4.00
5 —
% Prqf|C|ent 100% | 100% 100%
or Higher
Number 1
Mean 4.00
Content Standards Range 4.00
% Proficient o
or Higher 100%
Number 1
Mean 4.00
Strength: Data to
Determine Range 4.00
% Proficient 0
or Higher 100%
Number 1
Mean 4.00
Weakness: Data to
Determine Range 4.00
% Proficient o
or Higher 100%
Number 1
Mean 3.00
Analysis Range 3.00
% Proficient 100%
or Higher °
Number 1
Mean 4.00
Application Range 4.00
% Proficient 100%

15.1.1 Analysis of Data and Plan for Continuous Improvement

2016-2017:

Assessment is a weakness. We are revamping the lesson plan template and rubric, and we

are rewriting the education assessment course.
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2017-2018:

Analysis of Data: Candidates scored 4.00 out of 4.00 on all elements evaluated in the
Teacher Candidate Work Sample. Since fall 2016, scores for English Education completers
have been consistently high.

Changes will be made in the Teacher Candidate Work Sample rubric for the upcoming AY to
create more clearly defined expectations.

2018-2019:

Analysis of Data:

Data for the fall 2018 semester came from the previous version of the Teacher Candidate
Work Sample Rubric and for the spring 2019 semester from the revised Teacher Candidate
Work Sample Rubric. Alignment of Lesson Evidence, which is included on both versions had
67% of the candidates scoring at the proficiency level or above. All other categories that
were on both assessments or on the revised rubric had 100% of candidates scoring at
proficiency or above.

Plan for Continuous Improvement:

The Teacher Candidate Work Sample is being replaced by the Teaching Cycle which
provides specific expectations and increased rigor with scaffolded support to improve
candidate abilities to evaluate student learning and plan for instruction.

Recommendation for Successful Implementation of Plan for Improvement:

The Teaching Cycle will be scaffolded throughout the program and the Senior Residency
Portfolio will include the entire Teaching Cycle. During the Senior Residency Portfolio course
candidates will be assigned a mentor professor to assist them, answer questions, and guide
them through the full process.

2019-2020:

2020-2021:

The benchmark was not met as there was one criteria Alignment of Lesson Evidence that did
not have 100% of candidates meeting benchmark. There was no data collected on this
assessment during the fall 2020 semester due to COVID-19 restrictions and local hurricanes.

This data captures the one time collection of Teaching Cycle data in the performance
portfolio at the end of the program. Moving forward the EPP faculty will use at least two data
points within the program to analyze progression in the Teaching Cycle criteria at the
proficiency level.

At the end of each academic year, EPAC faculty will review the Teaching Cycle. Faculty will
then collaborate on ways to address the areas for improvement/ concern.

16 Assessment and Benchmark English - Praxis PLT

Assessment: Praxis Principles of Learning and Teaching Exam
English Education candidates must pass the Praxis PLT#5624 before student teaching. The
Louisiana qualifying score is 157.

Benchmark: 80% of the candidates will pass the Praxis Principles of Learning and Teaching Exam
on the first attempt.

16.1 Data
EnglishEducation - Praxis PLT #5624

Fall Spring Fall Spring Fall Spring
2015 2016 2016 2017 2017 2018

Number 2 2 3 2 0 3

Mean 174 188 176 174 165.3

#5624 overall Range 165-183|179-196|170-182|171-176 159-175
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% Pass 1st | 500 | 100% | 100% | 100% 100%
attempt
#5624 breakdown: Number 2 2 3 2 0 3
Mean 20 19.5 15 15 14.7
Students as Leamers Range 17-23 | 18-21 | 13-17 | 14-16 12-20
[0)
& igg)e‘:t 80% | 78% | 60% | 60% 59%
Mean 17 18 16 16 14
. Range 17 18 15-17 16 12-15
Instructional Process
0,
% ‘Egg)e“ 94% | 100% | 89% | 89% 78%
Mean 9.5 12.5 12 9.5 7
Range 9-10 12-13 11-13 9-10 5-10
Assessment
0
& ‘E‘;Z)e‘“ 68% | 89% | 86% | 68% 50%
Professional Mean 8.5 11.5 10 9.5 7.3
Development Range 7-10 10-13 9-10 9-10 6-8
Leadership and 0
Community & ‘Eig)e‘:t 71% | 96% | 83% | 79% 61%
Mean 7.5 11.5 11 10.5 10.7
Analysis of Instructional Range 5-10 8-15 7-13 10-11 9-12
Scenarios
% ‘z‘ig)e‘:t 47% | 72% | e9% | e6% 67%
Fall Spring Fall Spring Fall Spring
2018 2019 2019 2020 2020 2021
Number 3 2 2 2
Mean 175 180 174.5 171
#5624 overall Range |[166-184|175-184 164-185|162-180
[0)
% Pass Ist 45504 | 100% 100% | 100%
attempt
#5624 breakdown: Number 3 2 2 2
Mean 15 16 16.5 16
Students as Learners Range 13-16 14-18 14-19 14-18
% correct o o 0 o
(21-25) 71% 76% 83% 80%
Mean 14 14 16 15
Instructional Process Range L 16 15
% correct o o 0 o
(1821 | 65% | 64% 80% | 75%
Mean 10 12 10 ]
Range 7-12 11-13 7-13 6-12
Assessment
0
& ‘(ﬂr)e“ 69% | 86% 71% | 69%
Professional Mean 10 11 9 9.5
Development Range 8-12 | 10-11 6-12 | 9-10

Leadership and

% correct
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Community (12-14) 69% 81% 64% 68%
Mean 13 13 11.5 8.5
Analysis of Instructional Range 12-13 13 11-12 7-10
Scenarios 0
& ‘Efg;ed 79% | 81% 72% | 53%%

16.1.1 Analysis of Data and Plan for Continuous Improvement

2016-2017:

Although 100% of students passed prior to student teaching, only 75% passed on the first
attempt. We will see if requiring ENGL 484 will help increase the passage rate of the test on
the first attempt.

2017-2018:

Analysis of Data: The benchmark was met. 100% of the candidates passed the Praxis PLT
on the first attempt. In the past three years, 11/12 (92%) of the candidates passed the PLT
on the first attempt.

Plan for Continuous Improvement: The "Students as Learners" category mean scores have
consistently decreased over the past three years (80% to 59%). Education faculty should
analyze the topics covered in this area and ensure that those topics are being sufficiently
covered in the scope and sequence.

2018-2019:

Analysis of Data:

The benchmark was met. 100% of the candidates (n=5) passed the Praxis PLT on the first
attempt. The Students as Learners category showed significant improvement from the last
two years with F18 at 71% and S19 at 76% answered correctly. Percent of questions
answered correctly in the Instructional Process category fell below 70% for both semesters.

Plan for Continuous Improvement:
With the redesign of the new program, courses are aligned to ensure that candidates receive
appropriate knowledge to continue to perform well on the exam and exceed the benchmark.

Recommendation for Successful Implementation of Plan for Improvement:

Advisors and course faculty will encourage candidates to take the PLT exam after the
appropriate coursework is successfully completed Secondary education faculty will monitor
pass rates of candidates in order to ensure alignment and proper sequence. Scores for

2019-2020:

2020-2021:

The benchmark was met, 100% of candidates passed the Praxis Principles of

Learning and Teaching exam on the first attempt. For percentage of questions answered
correctly, scores ranged from 53% to 83%. EPP faculty will analyze the Praxis PLT results
across secondary programs to identify trends and areas for improvement. Based on findings,
changes in instruction, course content, study materials, etc. will be made.
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Rumi: Human Love Transcends Human Love

Jalal al-Din Rumi was a Persian Sufi mystical poet and is recognized as an outstanding
influence on mystical thinking throughout the world. His followers eventually used his ideas to
develop their own faction of Sufism, the Mevlevi Order, which remains, arguably, the most
prominent order of Sufism because of the commonly recognized practice of whirling dance
ceremonies. This practice is coined their secondary name, The Whirling Dervishes. Rumi’s
poetry is the method of his religious teachings, so his poetry has a certainly more religious and
metaphysical purpose; this is not the typical purpose for much of English poetry. His poetry is
even often regarded as divine literary expression, like the Quran or the Bible, constructing him as
a spiritual prophet by some. Rumi is also recognized as one of the most read poets in America
and is usually observed by being labeled as a romantic love poet, which seems to be in ignorance
of his religious intentions. Many people try view Rumi’s mystical ideas through a traditional
American literary lens. This results in a superficial interpretation of a complex and spiritual text.
It seems possible that these misinterpretations could have led to Rumi’s popularity in the United
States, but it can also be said that his ability to express mystical ideas in universally accessible
ways, such as romantic love, is his great talent and allowed the ideas of Sufism to remain
practiced today throughout several highly differing cultures. When viewing Rumi’s poetry,

however, it is appropriately obvious that he intended to have a theme of very human and





corporeal romantic love, but this seems to contradict the Sufi ideas of self-discipline. The
seemingly contradicting themes of embracing romantic love and corporeal deprivation to reach
divine love in Jalal al-Din Rumi’s mystic Sufi poetry can be explained when understanding the
Sufi notions of a pantheistic God and a transcendence with divine knowledge. This is owing to
the fact that the separation from sensual desires that inhibit divinity is not a complete separation
from all human sensation but a separation from the simple and harmful human reception of
knowledge to attain an ultimate understanding and higher form of existence where reception of

senses and feelings, such as love, is pure and divine.

Firstly, the thematic contradiction of achieving love in a human-to-human sense and
achieving love in a human-to-God sense will be further explained and examples of these themes
in his poetry will be given. Rumi is widely regarded as a love poet. Many translated collections
of his works are categorized as romantic poetry and many scholars examine his works under the
consciousness that its genre is love poetry. This is not hard to understand when reading lines
such as, “You are granite / I am an empty wine glass / You know what happens when we touch /
You laugh like the sun coming up laughs / at a star that disappears into it” (“Granite and
Wineglass” 104). For Rumi, being a Persian Sufi poet, to write worldly love poetry seems to
conflict with the Sufi notions that define the religious philosophy. According to Gretty M.
Mirdal’s essay “Mevlana Jalal-ad-Din Rumi and Mindfulness,” “The oscillation between erotic
desire and heavenly love is an element of much mystical writing and is widespread in Middle
Eastern and Persian poetry” (1204). When acknowledging the asceticism of those who practice
Sufism, one is puzzled by the fact that Rumi could write such romantically themed works that
would be considered divine and even prophetic to the Sufis. Self-denial is a key notion to the

way of Sufism “Hence, for Sufis, no worldly pleasure is worth pursuing because it has no reality;





it is relative and temporal. Similarly, no ‘beautiful” object is worth making sacrifices to, because
the ‘beautiful” object only partly partakes of ‘beauty’. But what is absolutely real is ‘beauty’
itself” (Ahmed 235-36). This thematic conflict in Rumi’s poetry has puzzled readers and scholars
and has been a catalyst for many articles and journals with several attempts at explaining the
conflict through several different rationalizations. In Mahdi Tourage’s essay titled “Phallocentric
Esotericism in Tale from Jalal al-Din Rumi’s Masnavi-yi Ma’'navi” some of these scholars’
explanations of the theme of craving romantic love in one of Rumi’s most popular texts, the
Masnavi are stated when it says “Some studies have situated the Masnavi’s sexual imagery in the
general category of metaphors for mystical love. Others like J. Christoph Biirgel have viewed the
function of the bawdy tales and vulgar words in the Masnavi as symbolic opposites of sublime”
(48). It is possible, however, that when taking a more thorough look into the notions of Sufism
and using this greater understanding, one can explain the conflicting themes and understand why

the romantically themed texts of Rumi truly do remain incorporated in Sufi philosophy.

One key Sufi notion that can be used to achieve an understanding of the harmony
between the themes of human love and divine love is the notion of a pantheistic God. This is the
first notion of two that can be used. A pantheistic idea of God means that God is everything and
that all of one’s existence is part of God, who is reality as a whole. Saladdin Ahmed explains in
an essay titled “What is Sufism” that “A Sufi’s ultimate goal is to become one with Truth, divine
Being, oneness of Being, or God. For a Sufi, there is one absolute truth and that is God; God is
everywhere and infinite and he gives reality to all existence” (233). For a Sufi to exist as they
should be, s/he should have an understanding that God is reality and that being a part of the
reality is being God. Ahmed also states that “The ultimate goal of Sufi practices is to become

God” (235). One, living as God, seemingly could not have a non-divine involvement in anything
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they experience and when looking at the world as one singular divinity, the experiences that an
enlightened individual practicing Sufism would experience, no matter what they were, including
romantic love with another human, would be a divine experience. It seems that, according to this
notion, it is not that a temporal experience is truly harmful but that actually not acknowledging
the experiencing as a divine, enlightened person is what is harmful. An example of this unity of
all, including oneself as God, is found in The Essential Rumi, a translation and collection of

Rumi’s poetry by Coleman Barks, in the poem “Say I Am You” when it states:
[ am all orders of being, the circling galaxy,
the evolutionary intelligence, the lift,
and the falling away. What is,
and what isn’t. You who know
Jelaluddin [another name for Rumi], You the one
in all, say who
[ am. Say |
am You. (275)

The idea that it is not what one experiences but how and at what level of understanding of the
world one has that makes an experience a spiritual and beneficial one seems to, in part, begin to

justify Rumi’s use of romantic love as a theme in his religious and philosophical works.

Another key Sufi notion when relating the seemingly contradicting themes of divine love
and corporeal love is that the gaining of knowledge and experience to breach the imprisoning

veil of material existence, which achieves a higher spiritual form of existence is synonymous
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with love of God, meaning it is part of human experience. Sufism is known to partake in ascetic,
or material deprivation practices, and this fact is the reason that Rumi’s embrace of corporeal
love desires within his poetry is so perplexing. The goal of a Sufi is to break away from
humanity, but it is not truly a full division. In Manijeh Mannani’s essay ‘The Metaphysics of the
Heart in the Sufi Poetry of Rumi” this separation is further detailed when it states that, “It is only
after he has divorced himself from his material needs and worries of his own existence and the
world that the seeker can approach the Divine. The love of God will substitute all the needs the
Sufi had once experienced” (162). This quotation embodies the ascetic notions of Sufism but,
when analyzed deeply, one can understand that when it states that after the divorce from
materialism one can “approach the divine,” it means not that one should divorce entirely from
the world, but “approach” the world with knowledge, or God, and the world will be “divine.”
Another explanation that can be analyzed to also show that the world is modified to be divine to
ones that embrace divine knowledge, not that the world is completely removed from them, is
“The path to the absolute truth or God is a path that must lead to the innate truth because the
innate truth is the absolute truth. To reach the innate truth, a Sufi would have to reach total
awakening. Awakening or total consciousness is not only a vision of truth, but it also amounts to
being one with the truth” (Ahmed 234). This quotation once again explains that it is not simply
that truth is somewhere beyond human existence but that truth can be a part human existence, it
is “innate” in human existence, and can be embraced through a divine transcendence. This
spirituality, or transcendence aligns reality with divinity since it already was innate in it, it only
needs to be discovered and enlightened by knowledge of the individual, “spiritual growth, not as
a way of evading death, but to take the power of its reality into a higher, purer and more virtuous

299

life, thereby rendering life ‘fearless in the face of finitude’” (Fahm 7). God is synonymous for





knowledge in Sufi philosophy, because the barrier between divinity and material, lowly life is

simply knowledge.

When analyzing Rumi’s poetry that is commonly considered love poetry with the
knowledge of the two notions of Sufism, the pantheistic God and the inherent knowledge that is
synonymous with God, one can rectify the seemingly conflicting themes. This divine level of
relationship with the world, and thus God, was something that Rumi believed he had achieved
and potentially why he was regarded by some as prophetic. The writings of a divine higher
existing Sufi would be considered within the knowledge of divinity because they would interpret
life through a divine lens, even if the theme of the poetry was romantic love, “For a Sufi the
‘Way of knowledge’ is the same as the ‘Way of Love’ because the object of knowledge is Truth,
and the object of Love is God. As it has been mentioned Truth and God are synonyms for Sufis”
(Ahmed 236). Without reading Rumi’s poetry with an understanding that his writings are divine
and uplifted receptions of human existence it can easily be taken as love poetry. “Often, when
scholars... examine the Mathnawi they focus more on the theme of love and therefore interpret
the lines, through what we can call the ‘love-eye goggles’. There is the need to look beyond the
theme of love to ‘unearth’... (Fahm 12). The Mathnawi is one of Rumi’s most famous texts and
his religious intentions are noted when observing that Rumi’s understanding of God meant that
he would see God as reality through a knowledgeably advanced lens. This Rumi passage will be

easily received as divine rather than romantic with this understanding:
In the early morning hour,
just before dawn, lover and beloved wake

and take a drink of water.





She asks, “Do you love me or yourself more?
Really, tell the absolute truth.”

He says, “There’s nothing left of me.

I’m like a ruby held up to the sunrise.

Is it still a stone, or a world

made of redness? It has no resistance

to sunlight.”

This is how Hallaj said, I am God,

and told the truth!

The ruby and the sunrise are one.

Be courageous and discipline yourself.
Completely become hearing and ear,

and wear this sun-ruby as an earring. (“The Sunrise Ruby” 100-1)

Rumi is referring to the characters within the poem as “lover” and “beloved” which immediately
gives the reader the notion that the poem has a romantic theme, and it seems correct, but the
romantic theme is superficial and continuing on one can see this. When the beloved asks who is
loved more by the lover between the two, the response the lover gives is profound and indicates
the extra thematic dimension in the poem. The ruby that the lover compares themselves to
represents the spiritual element of the lover’s existence. When saying, “There’s nothing left of

me,” the lover signifies that they are beyond the human and orthodox notions of love, that there
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is nothing individually human remaining in their existence. Then they establish that there is a
lens aspect in both the ruby and the lover that they are a receptacle for the divinity, which is
represented by the sun, and they receive the world with no resistance and intake only knowledge.
“This is how Hallaj said, I am God, / and told the truth!” shows this equality of knowledge or
reception of the world and God. Hallaj, one can assume, is the lover or someone that’s
proclamation was demonstrated by the lover, and they have become God while experiencing the
very human love of their beloved. The ruby, which is the symbol of the lover, and the sunrise,
symbolic of God’s divinity become the same. The lover then gives the ruby to the beloved, as a
romantic gesture, to wear as an earring and speaks words of philosophical teachings to the
beloved. This romantic relationship in Rumi’s poetry is one that is still in the thematic realm of
mystical and divine because is able to conform to both without conflicting because of the deeper
understanding of Sufi philosophy. Another example of Rumi’s poetry that has the thematic

overlapping is this excerpt from the poem “Granite and Wineglass:”
Love opens my chest, and thought
returns to its confines.
Patience and rational considerations leave.
Only passion stays, whimpering and feverish.
...Love
is the reality, and poetry is the drum (103-4)

The first two line from this excerpt tell the reader that the poem will be about the relationship

between knowledge, “thought,” and “love.” The love that allows the speaker’s chest to be free is





not restricted by the thought that returns it, as it seems, but rather works in synchronicity with the
thinking and forms the existence of the speaker. This is the notions of God being both
knowledge, or thinking, and knowledge being the love of God. The “passion” that is referred to
in the next lines of the poems is forcing the apparently important notions of “patience” and
“rational considerations” away, which may seem in oppositions of the Sufi philosophy, but
passion is necessary to the Sufis and patience and rationality may be considered harmful,
material ideas when trying to transcend into a divine life. “Love is the reality” is another line
signifying the Sufi idea of acknowledging love as the path of knowledge which is God, and “and
poetry is the drum” is a recognition that poetry is merely the means of expression of these divine
ideas of relationship to God. Although the poem seems to be a straightforward love poem on the
surface level, upon further examination, with insight into complex Sufi notions, it has a mystical

and religious aspect.

To resolve the supposed opposition of the themes of divine love with God and human
physical love in the Persian Sufi mystical poet Jalal al-Din Rumi’s poetry, one must understand
the complex Sufi notions of a pantheistic God and the interchangeability of God and innate
spiritual knowledge in humans, and understand that love obtained by a supremely, divinely
knowledgeable individual, such as Rumi, would still be within the individual’s divine reception
of reality. Rumi has been revered as spiritually influential by scholars and by fellow religious
teachers, but this reverence cannot be understood when one extraneously interprets Rumi’s
mystical poetry as simply love poetry in an a traditional English literary sense. The apparent love
theme in Rumi’s poetry is merely an exposition for the mystical poetry and is used to teach that
all forms of life, received in a divine fashion, are mystically and religiously marvelous. Rumi’s

widespread misinterpretation in the United States is possibly because of a cultural barrier that





inhibits readers from understand the spiritual complexity of his religious texts, but is also

possibly the reason for the widespread availability of his works with the country.
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413 90 4.00 4.00 4.00 4.00 3.83 3.50-4.00 3.75 3.75 3.63 3.50-3.75 100%







English Education
FEE with INTASC Standards
FEE pulled from Student Teaching Semester

Fall 2016 Spring 2017 Fall 2017 Spring 2018 Fall 2018 Spring 2019
N=3 N=2 N=0 N=3 N=3 N=2
%Prof. % % t
Element S':';ﬁﬁ? d Mean Range Mean Range Mean | Range Higl:er Mean Range P:;:f' Mean Range P;:f' Mean Range P:
higher higher hic
Domain 1:
Planning and 3.48 | 2.50-4.00 67% 3.95 3.75-4.00 | 100% 3.78 | 3.50-4.00 | 10
Preparation
Component 1.1 3.48 | 2.50-4.00 67% 3.95 3.75-4.00 | 100% 3.78 | 3.50-4.00 | 10
1.1.1 4n 3.63 3.38-3.75 | 3.44 3.13-3.75 3.50 | 2.75-3.88 67% 3.92 3.75-4.00 | 100% 3.75 | 3.50-4.00 | 10
1.1.2 6r 3.44 3.13-3.75 | 3.75 3.75 3.36 | 2.50-3.88 67% 3.96 3.88-4.00 | 100% 3.75 | 3.50-4.00 | 10
1.1.3 29 3.58 3.25-3.75 | 3.38 3.13-3.63 3.46 | 2.63-3.88 67% 3.92 3.75-4.00 | 100% 3.76 | 3.63-3.88 | 10
1.14 1b 3.79 3.75-3.88 | 3.57 3.50-3.63 3.59 | 2.88-4.00 67% 4.00 4.00 100% 3.88 3.88 10
Domain 2: The
Classroom 3.33 | 2.50-3.75 86% 3.60 2.88-4.00 95% 3.65 | 3.00-4.00 | 10
Environment
Component 2.1 3.35 | 2.75-3.75 83% 3.67 3.13-4.00 | 100% 3.77 | 3.25-4.00 | 10
2.1.1 3j 3.46 3.25-3.63 | 3.38 3.13-3.63 3.19 | 2.75-2.50 67% 3.48 3.13-3.75 | 100% 3.57 | 3.25-3.88 | 10
2.1.2 3d 3.36 2.88-3.81 3.25 3.25 3.21 2.88-3.38 67% 3.52 3.38-3.63 | 100% 3.75 | 3.50-4.00 | 10
213 3d 3.65 3.50-3.81 3.63 3.38-3.88 3.56 | 3.25-3.75 100% 3.79 3.75-3.88 | 100% 3.88 3.88 10
214 3d 3.63 3.50-3.75 | 3.57 3.50-3.63 3.44 | 3.00-3.75 100% 3.88 3.75-4.00 | 100% 3.88 3.88 10
Component 2.2 3.30 | 2.50-3.75 89% 3.50 2.88-3.88 89% 3.50 | 3.00-4.00 | 10
2.2.1 3c 3.59 3.50-3.63 | 3.07 3.00-3.13 3.36 | 3.00-3.63 100% 3.30 2.88-3.63 67% 3.25 | 3.00-3.50 | 10
2.2.2 3f 3.54 3.38-3.75 | 2.94 2.88-3.00 3.09 | 2.50-3.39 67% 3.50 3.13-3.75 | 100% 3.38 | 3.00-3.75 | 10
223 3f 3.71 3.50-3.88 | 3.51 3.38-3.63 3.46 | 3.00-3.75 100% 3.71 3.50-3.88 | 100% 3.88 | 3.75-4.00 | 10
LTI 3.25 | 213-3.88 | 73% | 3.58 | 2.75-4.00 | 97% | 3.41 | 3.00-4.00 | 10
Instruction
Component 3.1 3.06 | 2.38-3.38 67% 3.38 3.25-3.75 | 100% 3.25 | 3.00-3.50 | 10
3.1.1 8f 3.34 3.13-3.50 | 3.00 2.75-3.25 3.07 | 2.63-3.33 67% 3.29 3.25-3.38 | 100% 3.19 | 3.13-325 | 10
3.1.2 4c 3.34 3.00-3.63 | 3.07 3.00-3.13 3.10 | 2.75-3.31 67% 3.34 3.25-3.38 | 100% 3.25 | 3.00-2.50 | 10
3.1.3 5e 3.54 3.38-3.75 | 3.01 2.88-3.13 3.00 | 2.38-3.38 67% 3.52 3.31-3.75 | 100% 3.32 | 3.25-3.38 | 10
Component 3.2 3.34 | 2.75-3.75 83% 3.7 3.25-4.00 | 100% 3.49 | 3.00-3.88 | 10
3.2.1 7a 3.36 3.31-3.38 | 3.26 3.13-3.38 3.24 | 2.75-3.50 67% 3.50 3.25-4.00 | 100% 3.50 3.50 10
3.2.2 3j 3.58 3.25-3.75 | 3.41 3.38-3.44 3.38 | 2.88-3.75 67% 3.71 3.50-3.88 | 100% 3.13 | 3.00-3.25 | 10
3.2.3 4f 3.71 3.38-3.88 | 3.44 3.25-3.44 3.46 | 3.00-3.75 100% 3.83 3.50-4.00 | 100% 3.69 | 3.50-3.88 | 10
3.24 3d 3.54 3.50-3.75 | 3.32 3.25-3.38 3.29 | 3.00-3.63 100% 3.79 3.63-4.00 | 100% 3.63 | 3.38-3.88 | 10
Component 3.3 3.29 | 2.13-3.88 67% 3.60 2.75-4.00 92% 3.46 | 3.00-4.00 | 10
3.3.1 6d 3.25 3.00-3.38 | 3.13 3.13 3.27 | 2.63-3.69 67% 3.38 3.00-3.75 | 100% 3.00 3.00 10
3.3.2 6a 3.46 3.25-3.75 | 3.44 3.13-3.75 3.29 | 2.75-3.63 67% 3.84 3.75-3.88 | 100% 3.69 | 3.50-3.88 | 10
3.33 6d 3.88 3.88 3.69 3.63-3.75 342 | 2.63-3.88 67% 3.92 3.75-4.00 | 100% 3.94 | 3.88-4.00 | 10
3.34 8b 3.42 3.13-4.00 | 3.19 3.13-3.25 3.17 | 2.13-3.75 67% 3.25 2.75-3.63 67% 3.19 | 3.13-3.25 | 10
Domain 4: 3.74 | 3.25-4.00 | 100% | 3.97 | 3.75-4.00 | 100% | 4.00 4.00 10
Professionalism
Component 4.1 3.74 | 3.25-4.00 100% 3.97 3.75-4,00 | 100% 4.00 4.00 10
4.1.1 90 3.92 3.75-4.00 | 3.82 3.63-4.00 3.75 | 3.50-4.00 100% 4.00 4.00 100% 4.00 4.00 10
4.1.2 9l 3.75 3.50-3.88 | 3.88 3.75-4.00 3.84 | 3.63-4.00 100% 3.92 3.75-4.00 | 100% 4.00 4.00 10
413 90 3.83 3.50-4.00 | 3.75 3.75 3.63 | 3.50-3.75 100% 4.00 4.00 100% 4.00 4.00 10







English Education
FEE with INTASC Standards
FEE pulled from Student Teaching Semester

Fall 2018 Spring 2019 Sprin .
N P, Fall 2019 P Fall 2020 Sprlag 22021
% ) % o
Element S'gﬁﬁ? d Mean Range P;?_f' Mean Range % Mean Range or Ei';:\er Mean | Range Pro;o. or
higher Prof. Hlgher
Domain 1:
Planning and 3.95 | 3.75-4.00 | 100% | 3.78 | 3.50-4.00 10 4.00 4.00 100% 3.58 |3.25-3.88| 100%
Preparation
Component 1.1 3.95 | 3.75-4.00 | 100% | 3.78 | 3.50-4.00 10 4.00 4.00 100% 3.58 | 3.25-3.88) 100%
T4 an 3.92 | 3.75-4.00 | 100% | 3.75 | 3.50-4.00 10 4.00 4.00 100% 375 | 3.75 100%
112 6r 3.96 | 3.88-4.00 | 100% | 3.75 | 3.50-4.00 10 4.00 4.00 100% 357 | 3.253.88] 100%
113 29 3.92 | 3.75-4.00 | 100% | 3.76 | 3.63-3.88 10 4.00 4.00 100% 3.38 | 3.25-3.50] 100%
114 b 4.00 4.00 100% | 3.88 3.88 10 4.00 4.00 100% 3.63 | 3.50-3.75] 100%
Domain 2: The
Classroom 3.60 | 2.88-4.00 | 95% 3.65 | 3.00-4.00 10 3.64 [3.00-4.00, 100% 3.06 |2.75-3.75| 50%
Environment
Component 2.1 3.67 | 3.13-4.00 | 100% | 3.77 | 3.25-4.00 10 3.88 |3.00-4.00] 100% 3.17 | 3.00-3.75| 100%
211 3] 348 | 3.13-3.75 | 100% | 3.57 | 3.25-3.88 10 4.00 4.00 100% 3.13 | 3.00-3.25 100%
212 3d 352 | 3.38-3.63 | 100% | 3.75 | 3.50-4.00 10 4.00 4.00 100% 3.07 | 3.00-3.13 100%
213 3d 379 | 3.75-3.88 | 100% | 3.88 3.88 10 4.00 4.00 100% 344 | 3.13-3.75 100%
214 3d 3.88 | 3.75-4.00 | 100% | 3.88 3.88 10 350 |3.004.00] 100% 3.07 | 3.00-3.13] 100%
Component 2.2 3.50 | 2.88-3.88 | 89% 3.50 | 3.00-4.00 10 3.33 | 3.004.00] 100% 2.90 | 2.75-3.000 50%
221 3c 330 | 2.88-363 | 67% 3.25 | 3.00-3.50 10 3.00 3.00 100% 2.94 | 2.88-3.00] 50%
222 3f 350 | 3.13-3.75 | 100% | 3.38 | 3.00-3.75 10 3.00 3.00 100% 288 | 2.753.00] 50%
223 3f 3.71 | 3.50-3.88 | 100% | 3.88 | 3.75-4.00 10 4.00 4.00 100% 288 | 2.753.00] 50%
E,‘;?:ﬁ;’}.i,, 3.58 | 2.75-4.00 | 97% 3.41 | 3.00-4.00 10 3.68 |3.00-4.000 100% 3.15 | 2.63-3.75| 86%
Component 3.1 3.38 | 3.25-3.75 | 100% | 3.25 | 3.00-3.50 10 3.50 |3.00-4.00] 100% 3.12 | 2.75-3.50] 67%
311 i 329 | 3.25-3.38 | 100% | 3.19 | 3.13-3.25 10 350 |3.00-4.00] 100% 3.38 | 3.25-3.50] 100%
312 ac 3.34 | 3.25-3.38 | 100% | 3.25 | 3.00-2.50 10 350 |3.004.00] 100% 3.16 | 3.06-3.25] 100%
313 5e 352 | 3.31-3.75 | 100% | 3.32 | 3.25-3.38 10 350 |3.004.00 100% 282 | 2.75-2.88 0%
Component 3.2 3.71 | 3.25-4.00 | 100% | 3.49 | 3.00-3.88 10 3.75 |3.00-4.00] 100% 3.28 | 3.00-3.75| 100%
3.2.1 7a 350 | 3.25-4.00 | 100% | 3.50 3.50 10 4.00 4.00 100% 3.13 | 3.00-3.25| 100%
322 3] 3.71 | 3.50-3.88 | 100% | 3.13 | 3.00-3.25 10 350 |3.004.00] 100% 3.00 | 3.00 100%
323 af 3.83 | 3.50-4.00 | 100% | 3.69 | 3.50-3.88 10 4.00 4.00 100% 344 | 3.38-3.50] 100%
324 3d 3.79 | 3.63-4.00 | 100% | 3.63 | 3.38-3.88 10 350 |3.004.00] 100% 3.57 | 3.38-3.75] 100%
Component 3.3 3.60 | 2.75-4.00 | 92% 3.46 | 3.00-4.00 10 3.75 |3.00-4.00] 100% 3.05 | 2.63-3.63] 88%
3.3.1 6d 3.38 | 3.00-3.75 | 100% | 3.00 3.00 10 3.00 3.00 100% 3.07 | 3.00-3.13] 100%
332 6a 3.84 | 3.75-3.88 | 100% | 3.69 | 3.50-3.88 10 4.00 2.00 100% 3.00 | 3.00 100%
333 6d 3.92 | 3.75-4.00 | 100% | 3.94 | 3.88-4.00 10 4.00 4.00 100% 3.32 | 3.00-3.63] 100%
334 b 325 | 275363 | 67% 319 | 3.13-3.25 10 4.00 2.00 100% 282 | 263300 50%
B?o"f‘:;';iﬁ;,a.ism 3.97 | 3.75-4.00 | 100% | 4.00 4.00 10 4.00 4.00 100% 3.81 | 3.63-4.000 100%
Component 4.1 3.97 | 3.75-4,00 | 100% | 4.00 4.00 10 4.00 4.00 100% 3.81 | 3.63-4.00] 100%
471 90 4.00 4.00 100% | 4.00 4.00 10 4.00 4.00 100% 3.75 | 3.754.00] 100%
112 ol 392 | 3.75-4.00 | 100% | 4.00 4.00 10 4.00 4.00 100% 3.88 | 3.63-4.00] 100%
113 90 4.00 4.00 100% | 4.00 4.00 10 4.00 4.00 100% 350 | 3.25-3.75] 100%







McNeese State University, Fall 2017

Embedded Questions for 201 sections

1. Humanism was associated with which of the following time periods in England:

a) Medieval period; b) Renaissance; c) the Restoration; d) Old English period



2. When was Chaucer’s The Canterbury Tales written? 

a) 10th century; b) 12th century; c) 14th century; d) 16th century



3. Alliteration, kennings, and poetry using elements of the Germanic heroic code are characteristic of the following literary period in England:

a) Old English; b) Middle English; c) Early Modern English; d) the Restoration



4. What literary work is the author John Milton most famous for? 

a) Twelfth Night; b) The Dream of the Rood; c) Paradise Lost; d) Gulliver’s Travels



5. William Shakespeare composed his works in what form of English? 

a) Old English;		c) Early Modern English;

b) Middle English; 		d) Modern English

6. Which mode or genre of literature is most associated with the Restoration period in England?
a) Arthurian Romance; b) Heroic Epic; c) Sonnets; d) Satire







ENGL 202



1. Which of the following is NOT a characteristic of literary Romanticism?

 

            A. a focus on the common man and common language

            B. a love of nature and belief in pantheism

            C. the love between men and women

            D. mysticism and the supernatural

 

2.  Which of the following is one of the most famous elegies in English and was written during the Victorian Period by Tennyson?

            A. “Adonais”

            B. “In Memoriam: A. H. H.”

            C. “Lycidas”

            D. “The Force that through the Green Fuse”

 

3. Kurtz is a character in which of the following works?
            A. Ulysses

            B. “The Dead”

            C. Rosencrantz and Guildenstern Are Dead

            D. Heart of Darkness

 

4. Which of the following Victorian poets is best known for writing dramatic monologues like “Fra Lippo Lippi” and “My Last Duchess”?

            A. Gerard Manley Hopkins

            B. Robert Browning

            C. Matthew Arnold

            D. Elizabeth Barrett Browning

 

5,  What historical event does W. B. Yeats explicitly refer to in “Easter 1916:?
            A.  World War I

            B.  The Franco-Prussian War

            C. The Boer War

            D. The Irish Revolution





Embedded Questions for English 301



Match the periods with their writers/texts

 

1. Colonialism

2. Revolutionary/ Early Nationalism

3. Romanticism/ Transcendentalism

 

a. Benjamin Franklin Poor Richard’s Almanac; Thomas Jefferson The Declaration of Independence; Thomas Paine Common Sense

b. Harriet Jacob Incidents in the Life of a Slave Girl; Edgar Allan Poe Tales of the Grotesque and Arabesque; Nathanial Hawthorne

c. Anne Bradstreet The Tenth Muse Lately Sprung Up; Cotton Mather Wonders of the Invisible World; Phillis Wheatley

d. Henry David Thoreau Walden; Emerson Nature; Whitman “Song of Myself”

 

4. Who wrote this excerpt from Leaves of Grass?

I celebrate myself, and sing myself,

And what I assume you shall assume,

For every atom belonging to me as good belongs to you.



I loafe and invite my soul,

I lean and loafe at my ease observing a spear of summer grass.

           

	a. Emily Dickinson

            b. Walt Whitman

            c. Henry David Thoreau

            d. Frederick Douglass

 

5.  Which genre has works that typically always begin with the phrase “I was born…”

            a. the autobiography

            b. the slave narrative

            c. the short story

            d. the novel



Embedded questions for English 302



1. Who is the writer of the lines below?



I’ve known rivers: 

I’ve known rivers ancient as the world and older than the flow of human blood in human veins. 



My soul has grown deep like the rivers. 



a. Ezra Pound

b. Countee Cullen

c. Langston Hughes



2. Match the writers with her or his most appropriate literary movement. 



Realism, Modernism, Harlem Renaissance, Postmodernism



a.  Gertrude Stein, T. S. Eliot, Ezra Pound, Ernest Hemingway			 

c.  Countee Cullen, Langston Hughes, Zora Neale Hurston		

d.  Henry James, W.D. Howells, Kate Chopin, Alice Dunbar-Nelson			

e.  John Barth, Toni Morrison, Tim O’Brien



3. This quote (found below) from Faulkner’s “Barn Burning” best illustrates which literary subgenre? (Please especially consider the bolded words.)



[Sarty] could hear his father's stiff foot as it came down on the boards with clocklike finality, a sound out of all proportion to the displacement of the body it bore and which was not dwarfed either by the white door before it, as though it had attained to a sort of vicious and ravening minimum not to be dwarfed by anything - the flat, wide, black hat, the formal coat of broadcloth which had once been black but which had now the friction-glazed greenish cast of the bodies of old house flies, the lifted sleeve which was too large, the lifted hand like a curled claw.



a. Bildungsroman

b. Southern Gothic

c. Dirty Realism 







ENGL 401	

[bookmark: _GoBack]1. What is something to remember when reading works from antiquity?

A. They are translations out of original languages, and translations can be subjective.
B. They are outdated and have little to do with today.
C. They are boring and hard to read.
D. They don't have anything to do with our time now.

2. Which work gives the earliest description of the afterlife in the Western tradition?
A. Odyssey
B. Oedipus the King
C. Aeneid
D. Bible

3. The Inferno was originally written in what language?
A. Greek
B. Latin
C. Italian
D. English

4. Which of the following did NOT influence Dante?
A. Odyssey
B. Aeneid
C. Bible
D. Paradise Lost

5. Which of the following is rooted in the oral poetic tradition?

A. Canturbury Tales

B. Hamlet

C. Aeneid

D. Iliad

E. Inferno



Embedded Questions for 402, second half of World Literature

1. What is literary canon?

 

a) It is a movement in eighteenth-century France to promote the study of arts and literature among the wider public; 

b) It is a translation strategy, whereby the translator tries to make the translation as close to the original as possible;

c) It is a set of accepted literary works considered important and worthy of study in schools and universities;

d) It is a poetic technique designed to surprise the reader by comparing two unrelated elements.



2. Translations of world literature are often characterized on the spectrum from “literal” to “free.” A “literal” translation tries to preserve as many features of the original as possible, while a “free” translation freely adapts the foreign text to the interests and circumstances of the receiving culture. How do translation scholars call this “free” act of adapting a foreign work to the needs of the receiving culture? 



a) Foreignization;

b) Domestication;

c) Invention;

d) Inversion.



3. What is the name of the late-eighteenth / early-nineteenth century literary movement, characterized by belief in the goodness of man, the divinity of nature, and the importance of inspiration? It is represented by such figures as Rousseau in France, Goethe in Germany, and poets Keats and Blake in England.



a) Enlightenment;

b) Romanticism; 

c) Spiritualism;

d) Existentialism



4. What is the name of the empire that originated at the end of the thirteenth century in Anatolia, Turkey, and at the height of its power (16-17th centuries) occupied many of the Balkan countries in Southeast Europe? The empire produced such poets as Mihri Khatun, Fuzuli, and Nedim, whose work often centers on the conflict between Islam and secular life. 

a) The Ottoman empire;

b) The Russian empire;

c) The Austro-Hungarian Empire;

d) The British Empire.



5. What is the name of the twentieth-century German-language novelist and short-story writer – the author of the short story “Metamorphosis” (“Die Verwandlung” in German) – whose stories became famous for their exploration of absurdity and alienation in modern society? 



a) Voltaire (François-Marie Arouet);

b) Franz Kafka;

c) Alexander Pushkin;

d) Heinrich Heine.

6.  What twentieth-century artistic movement was most influenced by Sigmund Freud’s theory of the unconscious and the power of dreams? The movement originated in early twentieth-century France and was most famous for its visual art and literature. 

a) Surrealism;

b) Enlightenment; 

c) Romanticism; 

d) Absurdism.




[bookmark: _GoBack]I. Match the authors with their literary movements. (2 pts a piece)

1. Walt Whitman and Ralph Waldo Emerson			a. Exploration period 

2. Ann Bradstreet and Edward Taylor 				b. Colonial period 

3. Thomas Paine and Benjamin Franklin				c. Revolutionary period 

4. John Smith. 							d. Transcendentalism 

Choose the correct answer from the multiple choices given. (2 pts a piece)

5. The vocabulary and punctuation of the poem below reveals this poet to be ____________.

    The Soul selects her own Society—

    Then—shuts the Door—

    To her divine Majority—

    Present no more---



a. Walt Whitman

b. Emily Dickinson

c. William Cullen Bryant



6. Which contains an example of alliteration? 

	a. the first line “The Soul selects her own Society”

	b. the last line “Present no more”



7. Circle the alliterative sounds in your answer for #6.



8. Which writer lived in a shelter made of his own hands on Emerson’s wooded, uncultivated property by Walden Pond?

	a. Walt Whitman

	b. William Cullen Bryant

	c. Henry David Thoreau




[bookmark: _GoBack]Match the writer with his or her most appropriate literary movement. Then answer the multiple-choice question. 

a. Gertrude Stein, Ernest Hemingway

b. Alice Dunbar-Nelson, Kate Chopin

c. Countee Cullen, Langston Hughes

d. Henry James, W.D. Howells

e. John Barth, Edward Albee

Who is the writer of the lines below?

I’ve known rivers:

I’ve known rivers ancient as the world and older than the flow of human 

blood in human veins. 

My soul has grown deep like the rivers.

a. Ezra Pound

b. Countee Cullen

c. Langston Hughes


Assessment Plan – B.A. in English

Department of English*



Overview

The purpose of the ENFL major is to prepare students for advanced study of literature, serve as a pre-

professional degree for fields such as law and library science, or prepare students for careers as writers, communicators, researchers, analysts, or teachers of ENFL. Therefore, English majors are expected to

become skilled readers, writers, and/or teachers of literary and other cultural texts through the study of

language, communication, literature, writing, and/or pedagogy. Our assessment plan stresses students’ acquisition of knowledge and ability related to these areas.



Student Learning Outcomes

Outcomes for the English B.A. consist of a core of five outcomes shared across all majors.



Core Outcomes (apply to all English majors)

$	Reading: Students read and understand complex literary, theoretical, and expository texts accurately and sensitively.

$	Writing:  Students are proficient in producing analyses, reflective writing, and/or research- based writing that is focused, well elaborated and supported, and well edited.

$	Analytical Thinking: Students critically interpret, analyze, and synthesize texts, culture, and communication.

$	Research:  Students demonstrate proficiency with current research technologies and resources and with integrating sources in their writing.

$	Language:  Students understand the cultural history of the language and language’s role in the formation of literature and culture.



These Core Outcomes are evaluated throughout the ENFL major’s matriculation through the use of rubric-based evaluation of writing samples.  Each learning outcome will be assessed on a 5-point rubric where, for each indicator of student performance: 1 = Lacks proficiency; 2 = Developing proficiency / Poor; 3 = Developing proficiency / Acceptable; 4 = Fully proficient; 5 = Exceeds expectations. Evaluators should expect improvement as students progress through the program. Program benchmarks reflect this; at the sophomore level, 40% of the samples should rank as “acceptable” at the initial level (ENGL 200); 60% at the “mid” level (201, 202, 301, and/or 302); and 80% at the capstone level (410). 



		OUTCOME

		5 = Exceeds expectations 

		4 = Fully proficient

		3 = Developing proficiency / Acceptable

		2 = Developing proficiency / Poor

		1 = Lacks proficiency
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* adopted from Montana State University




English 200 Researched Writing Rubric

Name: Essay Title:

CONTEXT AND PURPOSE

Thesis, audience awareness. purpose. context of assignment goals (does the essay do what it is trying to do?),
maintaining authority throughout (will readers trust the writer?)

Exceptional Strong Meets Expectations Weak or Missing

Additional Comments (including areas to work on in order to meet minimum expectations):

CONTENT DEVELOPMENT AND ORGANIZATION

Engaging introduction: body paragraphs are cohesive, related to the thesis, and well developed with examples
and supporting details: only information needed to support the thesis and purpose are included; sentence-to-
sentence and paragraph-to-paragraph transitions are logical and smoothly executed, conclusion provides closure
without redundancy

Exceptional Strong Meets Expectations Weak or Missing

Additional Comments (including areas to work on in order to meet minimum expectations):

CONVENTIONS

Follows the conventions of the particular assignment (the writing situation) and college academic writing in
general. Includes meeting the assignment, audience awareness. style. presenting ideas in a way that is clear.
logical and academically appropriate, using the proper format (MLA 8 for this class). as well as word-level,
sentence-level, and essay-level awareness

Exceptional Strong Meets Expectations Weak or Missing

Additional Comments (including areas to work on in order to meet minimum expectations):






SOURCES, EVIDENCE, AND SUPPORT

Credible, relevant sources are used to develop ideas appropriate to the writing; sources are accurately
represented: source material is introduced and contextualized as well as analyzed in relation to the essay’s
argument; in-text citations are used correctly; works cited entries are included (with correct information and
formatting); sources meet assignment requirements

Exceptional Strong Meets Expectations Weak or Missing

Additional Comments (including areas to work on in order to meet minimum expectations):

CLARITY, SYNTAX, EXPRESSION, GRAMMAR, AND MECHANICS

Language is clear, engaging. and skillfully conveys information and ideas to the audience with no glaring errors.
Includes complete and varied sentence structures. word choice and word form, spelling, agreement. punctuation,
capitalization, and parallelism. Vague words and unnecessary words and phrases have been cut. The essay is
proofread and edited.

Exceptional Strong Meets Expectations Weak or Missing

Additional Comments (including areas to work on in order to meet minimum expectations):

Overall comments:

Final score: _ /100






English 200
Dr. Costello
29 April 2017
Dancing Through Life

Ballet is like life. It is painful, stressful, and unequivocally beautiful. Dancers
encounter loss and reward in the struggle for perfection and success. Dance Academy,
a scripted Australian television show about young ballet dancers’ experiences at the
National Academy of Dance in Sydney, uses the struggles of the main characters to
portray the obstacles that many adolescents face in their formative years. Although the
protagonists are extraordinary in their field, they represent the average teenager without
seeming clichéd or sensationalized. Though it is a “teen drama,” the series does not
ever succumb to the fluff or lack of depth that its counterparts usually do. Because it
presents a fresh perspective on bildungsroman, | believe that Dance Academy is worth
studying as a realistic analysis of the rises and pitfalls of adolescents chasing their
dreams.

The American Psychological Association’s 2013 report on stress reveals that
Millennials experience higher average stress levels than their generational
predecessors and that they are more likely to feel anxious or nervous (Anderson). The
Millennial generation was the first to experience helicopter parenting, or parents who
hover and are potentially too involved in the lives of their children, and as such, many

high school and college students feel pressure from their parents to fulfill the career





path that their parents want for them. In the modern day, there is a war between the
path in life that provides security and the path that provides happiness. In my opinion
the number of characters in popular culture undergoing these issues is disproportionate
to how many adolescents actually experience these problems. However, Sammy
Lieberman, one of the main characters in Dance Academy, dares to forego the family
lineage of medical practice to pursue his dreams of dancing. As a result, he becomes
ostracized by his father and has to work thirty hours a week as well as attending his
classes at the Academy in order to continue to pay his tuition. Sammy’s bravery and
fortitude when it comes to his father and his own happiness provides an excellent
example for students today who have likely felt a similar pressure from their parents.
Another issue present in Dance Academy that many teens face is body issues
and the struggle for perfection. Young women are bombarded with images of
unrealistic, photoshopped standards of beauty. Women are asked to be more thin or
more curvy, and during a girl’s formative years, when she is likely her most insecure
about her body, this attitude can have adverse effects on development. The world of
ballet takes the bodily criticism all teenagers face and multiplies it. Dancers, like Abigail
Armstrong of Dance Academy, are often judged by physical traits that cannot be
changed. Abigail is headstrong, focused, and passionate about dance, but when she
auditions for the Company of the Australian National Ballet in the beginning of Season
Three, she learns that because her legs are not long enough, she will never be offered
a job. This is extremely common in the actual dance world as well. Ballerinas who are

perfectly healthy, like Anastasia Volochkova who was five foot seven inches tall and





weighed one hundred ten pounds when she was fired from the Russian Bolshoi Ballet,
presumably because she was too heavy and too tall to be lifted (Oliver 38).

A product of body issues in young women is the frequency of eating disorders.
Approximately eight million Americans, or about three percent of the population, suffer
from or have suffered from an eating disorder (“Statistics”). Ballet dancers, such as
Heidi Guenther, who “died of heart failure after developing an eating disorder” in 1997
(Oliver 39), are at high risk, with an estimated eighty-three percent of dancers having
some form of eating disorder, usually engaging in bulimic practices or fasting
(Ringham). Both of these disorders are represented in Dance Academy through the
actions of Abigail and another main character Kat. In the episode titled “Pressure,”
Abigail’s first exam week at the Academy causes her extreme stress to be the best, and
as a result, she starves herself for most of the week. It is only until she collapses during
a Pas de Deux exam that she realizes that she may have made a mistake. Later in the
series, Kat, who usually is playful and fun-loving, develops Bulimia and obsessive
exercise habits when she attempts to become more serious about her Academy
studies. The series provides a commentary on healthy ways to overcome eating
disorders and how to approach a loved one if a person suspects that he or she may
have an eating disorder.

I had never been to a funeral or encountered loss until | was in high school, and |
know that | am not alone in that. In the third-to-last episode of Dance Academy, one of
the main characters is tragically hit by a car and killed the day before he is supposed to

perform in the Prix de Fonteyn, the Olympics of dance. Each of the protagonists react





differently to the death of their close friend. One is found crying in the shower, another
blames himself, and another is in such shock that she cannot cry. In contrast to other
well-known television shows in American culture, Dance Academy uses the death of a
character not to only further plot or create more drama, but to deepen the relationships
between the characters. The show takes on a refreshingly authentic perspective on how
much death affects others and how much of a lasting impact that a person can have on
those around him.

Another important element of Dance Academy is how it approaches the struggle
to *fit in.” Insecurity and identity go hand-in-hand for teens, and the years from age
fourteen to the early twenties are the central time when a person learns who he is. As
the series opens, the most prominent character Tara Webster is dancing in the fields of
her family’s small-town, pastoral sheep farm. She is the naive, wide-eyed star dancer in
her town in New South Wales. She arrives at the Academy believing she will continue to
be praised and beloved, but she soon learns that her technique is behind compared to
her peers. Her struggle to find her place at the Academy and the downfalls she faces
along the way, such as injury and breakups, transform her into a focused, considerate,
and mature woman. She finds her identity through her dance artistry, her experiences,
and the friendships she forms.

If a student were applying theory to the series, he could employ many key
elements of postcolonialism. The first of which is the idea of the subaltern, which is the
lower colonized classes who find themselves dependent upon the ways of the

colonizers. Tara represents the subaltern because she has to re-learn her ballet





technique to suit the Academy and the world of professional dance. Another element of
the subaltern is that he often finds his own voice within the practice of the colonizers
and develops his own identity separate from it. Although Tara adopts the new technique
of her big-city school, the artistry that she gained from her roots in the country and her
hopeful personality only molds around her technique, making her an even more
beautiful dancer. The Academy is exoticized by Tara because she originally believes
that the hardest part of her journey to be a prima ballerina is getting into the Academy;
however, she learns very quickly that the Academy is cut-throat and incredibly stressful.
The final element of postcolonialism that is applicable to Dance Academy is
essentialism, which is the method by which a group of people are reduced to a certain
group of inherent traits. Abigail is described as a “ballet bot.” Characters initially think
she is just one-dimensional and robotically invested in improving her ballet when, in
reality, she has an extremely caring and well-rounded personality.

Another theory a student could apply to Dance Academy is LGBT/queer theory.
This explores issues of sexuality in literature. A central arc that takes place in the
second season is Sammy’s confusion about his sexuality and how that affects him and
his friends. In the first season, he and Abigail begin a romance, but he ends it because
it does not feel “right” to him when they are about to have sex. He struggles with the
idea of whether he could possibly be gay when he develops a crush on his
roommate/best friend Christian. This causes him to push away his friends and be cold.
Finally, he comes to term with the idea of being gay when he begins to date his dance

tutor Ollie. The way that the two gay men are represented is very different. Sammy is





unsure and sometimes shy to admit his sexual orientation, especially when his father
visits him, but Ollie is self-assured and open about who he is.

The last theory that is easily applicable to Dance Academy is postmodernism
because of its fragmented narration and the blurring of what is real and fictional in the
world. The voice of Tara often interjects her stream-of-consciousness thoughts about
life and dance over the scenes. Particularly, she does this in the beginning of most
episodes, creating a unique change from traditional forms of narration. Another element
of postmodernism that can be seen in Dance Academy is the way it showcases the
human condition. It does this through the journey of the main group of friends to achieve
their dreams. Lastly, an important part of postmodernism is Jean Baudrillard’s idea of a
simulacrum. The Academy itself is a simulacrum because it represents the actual
Australian National Academy but is just a replica of a dance academy. It appears on the
show to be a real academy in Sydney, but it is only a mimicry of a ballet school.

Dance Academy deserves to be studied and canonical because it provides an en
pointe analysis of the life of the ordinary teenager through a group of very extraordinary
dancers. The series showcases how much a person’s success and growth is molded by
his friends and loved ones. It tackles some extremely important and difficult issues that
adolescents face in the modern day without seeming like it is glorifying or romanticizing
anything or losing its lightheartedness and charm. The show, like its teenaged
characters, grows from being slightly awkward and plucky to being deep, insightful, and
mature.
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Dr. Rita Costello

The Case for Steven Universe

Steven Universe is an animated television series which premiered on Cartoon Network in
2013, and which is currently in the midst of its fourth season. The show was created by Rebecca
Sugar, formerly of Adventure Time fame, and claims the honor of being the network’s first show
with a female creator. This milestone seems appropriate in hindsight, as it appears to have
established the show’s progressive, trail-blazing nature right from the start. It is this progressive
approach, in combination with excellent writing and execution, which makes Steven Universe a

worthy addition to literary canon.

Before we continue on to discuss the shows merits. I believe in would be useful to
provide readers with a brief overview of the shows characters, plot, and themes. Steven Universe
follows the titular character, Steven Universe, a young boy of around thirteen whose everyday
life consists of what we, the audience, would see as a bizarre blending of “mundane” and
“supernatural”. However, for Steven, this mixture is an unremarkable facet of his life, a natural
result of his birth and upbringing. The audience enters in the midst of this upbringing and is
forced to piece together the nuances of its world slowly, over the course of the show’s first
season. Eventually, we grow to find Steven’s strange hybrid existence and the groups that make
it up as natural as he does, but this is accomplished only after many episodes of world and

character development. During this first season, we grow to learn many things. Firstly, that





Steven is the product of a union between a human musician, Greg Universe, and Rose Quartz, an
agendered, sexless, extraterrestrial being. Rose’s species are known as *Gems”, due the
gemstone that forms the center of their being. Secondly, that Rose led a band of Rebellious Gems
known as the “Crystal Gems”, who are sworn to protect the Earth from corrupt members of their
kind, as well as other extraterrestrial threats. Thirdly. that in order to produce Steven, Rose had
to surrender her gem to him. This sacrifice cost Rose her physical form and left her, effectively,

dead, but also resulted in Steven inheriting her powers and rights as a Crystal Gems.

This last aspect of the story is the starting point for the initial plot as well as the majority
of the early character drama and conflict. The story begins by following Steven as he attempts to
unlock the powers which are his by birthright and become a Crystal Gem worthy of his mother’s
sacrifice. He attempts to accomplish this with the help of his mother’s friends and teammates,
Garnet, Amethyst, and Pearl. Each Gem occupies a role for Steven which lies somewhere
between mentor, aunt, sister, and surrogate mother. However, despite their affections for him,
cach of these characters also had a uniquely strong bond with Rose Quartz, idolizing her in their
own fashion and being somewhat dependent on her. This usually results in high expectations
being placed upon Steven, as he attempts to fill the void left by his mother while still maintaining
a sense of individually. Over the course of the show, the audience slowly learns more about each
individual Gem and their past, both with Rose and outside it. The result is that we grow to care
about these characters in their own right, and they transform before our eyes from mentor

archetypes into fully realized and complex characters with a rich inner world.

This slowly expanding view of character interiority is one of the show's strongest points.
When we are first introduced to the cast of Steven Universe, they seem like fairly standard stock

characters for a children’s fantasy program. Pearl is elegant and orderly, if somewhat uptight.





Garnet is the stoic and mysterious warrior. Amethyst is the reckless and rebellious teenager.
Steven, for his part, idolizes them as heroes whose example he wishes to emulate, and since the
audience experiences things primarily from his perspective, we come to see them as role-models
as well, even if we are slightly more aware of their failings. This fagade falls slowly at first. We
learn that Pearl is desperate to have Stevens’s admiration, that Garnet longs to have him
understand her own a deeper level, and that Amethyst chafes under the criticism of the more
experienced and “mature” members of the group (“Strong in the Real Way”, “Future Vision”,
“Tiger Millionaire™). This understanding expands somewhat in the episode “In Indirect Kiss”,
where a threat to Amethyst’s life allows us to glimpse the Gems unique approaches to grief, both
in the potential loss of Amethyst and the still fresh loss of Rose. Pearl is hysterical, but attempts
to keep it together for Steven’s sake. Garnet is even more curt than usual, and boarders on cold.
And Amethyst herself plays the events off in a dismissive and self-deprecating manner. The
incident also allows Steven to fully confront his feelings about his mother and the pressure he

feels to life up her example.

This building complexity culminates in the episode “On the Run™ where we learn that
Amethyst was born as product of the Gem Homeworld's attempts to colonize Earth by draining
it of life. Amethyst struggles with this knowledge of her origins, convinced that the other Gems
view her as a “mistake” and believing that Steven would hate her if he knew her nature*. This
emotional peak not only re-contextualizes audiences understanding of the world and characters
up to this point, but also sets the groundwork which allows the show to delve into even deeper
themes and messages. It is this deeper groundwork which allows Steven Universe to tackle issues

of representation in a realistic and respectful manor.





One of the major points of representation which Steven Universe covers over the course
its run is that of gender issues. Logically. this lends itself to an academic exploration of gender
theories, both Queer and Feminist within the show. While these issues are largely addressed in
the background, and do not generally serve as source of character drama. they are still clearly
present. If the characters fail to make a big deal over their genders, it is only because the show’s
world views such issues such as gender equality, fluidity, and non-conformity as normal and

accepted.

Traditional portrayals of gender limit people to one of two categories, male and female,
usually designed by biological sex and sexual organs (Gilbert 95). This binary system is seen as
the only right and natural method of categorization. Individual variations result in social censure
or exclusion, if not elimination (Gilbert 94). For much of Steven Universe's cast, however, this
dichotomy is simply not a factor. True. the Gems utilize feminine pronouns in their daily
interactions, and appear, to the human eye, as feminine in their presentation. However, neither of
this facts indicate an exclusive gender associate. When referring to one another. they generally
choose the descriptor of “Gem™ over the gendered terms “girl”™ or “woman”, though others might
employ them for simplicity’s sake (“Strong in the Real Way™). Gems less familiar with Earth
society express confusion at the terms “mother” and “father”. Furthermore, the show also
presents the Gems, sans Steven, as sexless. This denies the audience the possibility of applying
biological essentialism and inviting us to divorce and inspect our concepts of sex and gender. In
“Steven the Swordfighter” the audience becomes aware of the fact that the Gems physical forms
are nothing more than hard-light constructs projected from their gem, with the appearance of said
construct being dictated by the Gems self-image. While this could be seen as the Gems adopting

female genders independent of biology, which would be notable in itself, further inspection of





the Gems gender performance, or lack thereof, reveals that their presentation is only feminine
from a human perspective. Aside from Rose Quartz herself, the Gems forms are devoid of any

parts which we would identify with the female form, such as breast.

Given that the Gems determine their own appearance and are capable of generating
human organs, one might assume that the lack of these identifiers is proof the Gems were never
attempting to take on a female persona in the first place. Further, at various points, the Gems
show an uncommon ease with switching gender presentation, indicating that they have no
attachment to either alignment. Amethyst, for example, utilizes a clearly male form when
partaking in underground wrestling matches, and shows no hesitation in adopting it for outside
purposes, as well (“Tiger Millionaire™, “Ocean Gem™). Even Pearl, who is easily the most
feminine of the Crystal Gems in form and personality, exhibits this fluidity. She wears a suit
throughout the entirety of the episode “Mr. Greg™. In “Hit the Diamond” she poses as human
baseball player to fool enemy Gems. The human persona, named “Earl”, is masculine in both
clothing and name. Pearl is perfectly at ease with this role, and the enemy Gems do not become
in the least bit suspicious or notice any incongruity between her physical appearance and her
stated gender. This implies that all Gems share a lack of gender awareness (“Hit the Diamond™).
Thus, the show normalizes non-binary approaches to gender by presenting a cast of
predominately queer protagonists. It also directly, but discretely, calls into question the

“naturalness™ of such a system in the first place.

Feminist readings of the work also prove fruitful, as even those that conform to a binary
gender rarely do so in the traditional sense. The program seems to adopt a trend common to
third-wave feminism by adopting gender roles in ways which are “innovative or contradictory”

(Snyder 185). More specifically, characters of both gender exhibit possess a unique blend of





masculine and feminine traits. We can observe this through the character of Steven himself, as
well as his friend and love-interest, Connie. Neither member of this couple is entirely gender
preforming. Rather, each of them interact with their gender in interesting ways. Steven despite
being an action hero, is perhaps more feminine in some ways than his female partner. He wears
pink, cries frequently and openly, and possesses more emotional intelligence than anyone else in
the cast. including his mother. His powers and skills are also those commonly attributed to
women in fantasy. Steven is, as of “An Indirect Kiss™, a healer. His other weapons are equally
defensive, and include a shield and bubble. Steven is also generally the least warrior-like of all
his teammates. Combat does not come easily to him, and he hates to see others get hurt.
However, Steven also enjoys the outrageous action shows geared toward young boys his age. He
watches movies with titles such as Lonely Blade, and admires the physical strength of his friends

(“Steven the Sword Fighter”, “Strong in the Real Way”).

Connie, for her part, is equally well balanced. Her presentation in everyday life is very
girly, consisting largely of dresses, flowing skirts, and cute blouses. However, she also displays
several male attributes. Connie is easily the more active out of Steven and herself. She is
involved in sports. namely tennis, prior to the series start, and takes up a sword as her weapon of
choice to fight alongside her friends (“Lion 2: The Movie” *Sworn to the Sword”™). She loves
action oriented fantasy series and balks when they prioritize romance over the plot (“Open
Book”). And she is completely clueless when asked to mediate disputes in the same manner as
Steven (“The New Crystal Gems™). Also, while her apparel is feminine, its color palette consists
largely of masculine-coded blues. Connie goes feel confined or limited by her gender in any
way, and while she has plenty of insecurities and struggles. her gender is never even hinted to be

one of them. More importantly, however, Connie and Steven both willingly embrace these





traditionally feminine aspects of their identity, without any implication or suggestion by the
narrative or other characters in any way. If anything, the narrative’s focus on Steven and
promotion of his value system suggests that this balanced approach is something to be

celebrated.

The last theory I wish to discuss in relation to Steven Universe is disability theory. This
theory, as the name suggests, is concerned with the portrayal of various types of disability in
literature. The show contains a multitude of characters that, at some point or another, display
symptoms of mental disability. One could make the claim that all of the original Crystal Gems
suffer from depression or PTSD. However. | want to focus primarily on the show's portrayal of
physical disability which, though less wide-spread, nonetheless forms a key point in a specific
character arcs. The character in question is Amethyst, who is revealed in “Too Far” to have a sort
of Gem dwarfism which prevents her from maintaining a form as big as others of her Gem type.
In the past, the depiction of disabled characters has been mixed at best. One reason for this may
be that, whether as a remnant of older Christian theologies or just the deeply symbolic nature of
literature, disabilities are primarily viewed as an indicator of morality in fictional characters.
Often, the disabled character themselves are immoral, and the handicap is viewed as an outward
indicator of that moral failing. Other times. the handicapped character is little more than a device
to develop or establish the other, able-bodied characters (Berube 569-70). Neither of these issues
are present in the case of Amethyst. We are introduced to her first as a person independent of her
condition, lowering the likelihood that viewers will dismiss her outright or reduce her character
in any way. And yet, even when we are made aware of this element of her character, it in no way
overrides the rest of her character. She does not become unreliable or incompetent, though she is

still, realistically, the weakest of the group. More importantly, Amethyst has other struggles





outside of her disability. Her grief for Rose is independent of it, as is her confused view on her
origins and Homeworld. None of her relationships are majorly effected in any way, except with
the possible positive side effect of being able to bond with Steven, since they are both outcast
who feel as though they can’t live up to what they are “supposed to be” (“Steven vs. Amethyst™).
And never, throughout the entire process, does Amethyst’s arc shift its focus to another
character. She is allowed to express frustration and self-loathing without the narrative using her
as a target of pity or making her a mere tool for moralizing acceptance. The audience empathizes

with Amethyst because they understand her, not because they feel obligated to do so.

Steven Universe addresses topics which have long been overlooked by others of its
medium and demographic, and in doing so, indicates that it is amongst the best which modern

story-telling has to offer.
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