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McNeese State University

Field Experience Evaluation (FEE)
	Teacher Candidate: 

	School:  

	Supervising Teacher: 

	Subject: 

	University Supervisor: 
	Date: 



Observation:  #1   #2    #3    #4    ____    _____


	Domain 1: Planning and Preparation

	Component 1.1: Setting Instructional Outcomes (Danielson, 1c) Value, sequence, and alignment • Clarity • Balance • Suitability for all

	Element
	Ineffective (1)
	Effective: Emerging (2)
	Effective: Proficient (3)
	Highly Effective (4)
	Rating

	1.1.1

Value, sequence, 
and alignment


	Outcomes represent low expectations for students and lack of rigor. They do not reflect important learning in the discipline or a connection to a sequence of learning.
	Outcomes represent moderately high expectations and rigor. Some reflect important learning in the discipline and at least some connection to a sequence of learning.
	Most outcomes represent high expectations and rigor and important learning in the discipline. They are connected to a sequence of learning.


	All outcomes represent high expectations and rigor and important learning in the discipline. They are connected to a sequence of learning both in the discipline and in related disciplines.
	

	1.1.2
Clarity

	Outcomes are either not clear or are stated as activities, not as student learning. Outcomes do not permit viable methods of assessment.


	Outcomes are only moderately clear or consist of a combination of outcomes and activities. Some outcomes do not permit viable methods of assessment.
	All the instructional outcomes are clear, written in the form of student learning. Most suggest viable methods of assessment.


	All the outcomes are clear, written in the form of student learning, and permit viable methods of assessment.


	

	1.1.3

Balance


	Outcomes reflect only one type of learning and only one discipline or strand.


	Outcomes reflect several types of learning, but teacher has made no attempt at coordination or integration.
	Outcomes reflect several ​different types of learning and opportunities for coordination.


	Where appropriate, outcomes reflect several different types of learning and opportunities for both coordination and integration.
	

	1.1.4

Suitability for diverse learners


	Outcomes are not suitable for the class or are not based on any assessment of student needs.


	Most of the outcomes are suitable for most of the students in the class based on global assessments of student learning.


	Most of the outcomes are suitable for all students in the class and are based on evidence of student proficiency. However, the needs of some individual students may not be accommodated.
	Outcomes are based on a comprehensive assessment of student learning and take into account the varying needs of individual students or groups.


	

	Performance Level Subtotal:_______



	Domain 2: The Classroom Environment

	Component 2.1: Managing Classroom Procedures (Danielson, 2c) Management of instructional groups • Management of transitions • Management of materials and supplies • Performance of non-instructional duties

	Element
	Ineffective (1)
	Effective: Emerging (2)
	Effective: Proficient (3)
	Highly Effective (4)
	Rating

	2.1.1

Management 
of instructional groups


	Students not working with the teacher are not productively engaged in learning.
	Students in only some groups are productively engaged in learning while unsupervised by the teacher.


	Small-group work is well organized, and most students are productively engaged in learning while unsupervised by the teacher.
	Small-group work is well organized, and students are productively engaged at all times, with students assuming responsibility for productivity.
	

	2.1.2

Management 
of transitions


	Transitions are chaotic, with much time lost between activities or lesson segments.
	Only some transitions are efficient, resulting in some loss of instructional time.
	Transitions occur smoothly, with little loss of instructional time.


	Transitions are seamless, with students assuming responsibility in ensuring their efficient operation.
	

	2.1.3 (other than 2.1.2)

Management of materials 
and ​supplies


	Materials and supplies are ​handled inefficiently, resulting in significant loss of instructional time.


	Routines for handling materials and supplies function moderately well, but with some loss of instructional time.


	Routines for handling materials and supplies occur smoothly, with little loss of instructional time.


	Routines for handling materials and supplies are seamless, with students assuming some responsibility for smooth operation.
	

	2.1.4

Performance of non-instructional duties


	Considerable instructional time is lost in performing non-instructional duties.


	Systems for performing non-instructional duties are only fairly efficient, resulting in some loss of instructional time.
	Efficient systems for performing non-instructional duties are in place, resulting in minimal loss of instructional time.
	Systems for performing non-instructional duties are well established, with students assuming considerable responsibility for efficient operation.
	

	Performance Level Subtotal:_______



	

	

	

	

	

	

	

	Component 2.2: Managing Student Behavior (Danielson, 2d) Expectations • Monitoring of student behavior • Response to student behavior

	Element
	Ineffective (1)
	Effective: Emerging (2)
	Effective: Proficient (3)
	Highly Effective (4)
	Rating

	2.2.1

Expectations


	No standards of conduct appear to have been established, or students are confused as to what the standards are.
	Standards of conduct appear to have been established, and most students seem to understand them.


	Standards of conduct are clear to all students.


	Standards of conduct are clear to all students and appear to have been developed with student participation.
	

	2.2.2

Monitoring of 
student behavior


	Student behavior is not monitored, and teacher is unaware of what the students are doing.


	Teacher is generally aware of student behavior but may miss the activities of some students.


	Teacher is alert to student behavior at all times.


	Monitoring by teacher is subtle and preventive. Students monitor their own and their peers’ behavior, correcting one another respectfully.
	

	2.2.3

Response to student misbehavior


	Teacher does not respond to misbehavior, or the response is inconsistent, is overly repressive, or does not respect the student’s dignity.


	Teacher attempts to respond to student misbehavior but with uneven results, or there are no major infractions of the rules.


	Teacher response to misbehavior is appropriate and successful and respects the student’s dignity, or student behavior is generally appropriate.
	Teacher response to misbehavior is highly effective and sensitive to students’ individual needs, or student behavior is entirely appropriate.


	

	Performance Level Subtotal:_______



	Domain 3: Instruction

	Component 3.1: Using Questioning and Discussion Techniques (Danielson, 3b)Quality of questions • Discussion techniques • Student participation

	Element
	Ineffective (1)
	Effective: Emerging (2)
	Effective: Proficient (3)
	Highly Effective (4)
	Rating

	3.1.1

Quality of questions


	Teacher’s questions are virtually all of poor quality, with low cognitive challenge and single correct responses, and they are asked in rapid succession.
	Teacher’s questions are a combination of low and high quality, posed in rapid succession. Only some invite a thoughtful response.


	Most of the teacher’s questions are of high quality. Adequate time is provided for students to respond.


	Teacher’s questions are of uniformly high quality, with adequate time for students to respond. Students formulate many questions.


	

	3.1.2

Discussion techniques


	Interaction between teacher and students is predominantly recitation style, with the teacher mediating all questions and answers.
	Teacher makes some attempt to engage students in genuine discussion rather than recitation, with uneven results.
	Teacher creates a genuine discussion among students, stepping aside when appropriate.


	Students assume considerable responsibility for the success of the discussion, initiating topics and making unsolicited contributions.
	

	3.1.3

Student participation
	A few students dominate the discussion.


	Teacher attempts to engage all students in the discussion, but with only limited success.
	Teacher successfully engages all students in the discussion.
	Students themselves ensure that all voices are heard in the discussion.
	

	Performance Level Subtotal:_______



	Component 3.2: Engaging Students in Learning (Danielson, 3c) Activities and assignments • Grouping of students • Instructional materials and resources • Structure and pacing

	Element
	Ineffective (1)
	Effective: Emerging (2)
	Effective: Proficient (3)
	Highly Effective (4)
	Rating

	3.2.1

Activities and assignments


	Activities and assignments are inappropriate for students’ age or background. Students are not mentally engaged in them.


	Activities and assignments are appropriate to some students and engage them mentally, but others are not engaged.


	Most activities and assignments are appropriate to students, and almost all students are cognitively engaged in exploring content.


	All students are cognitively engaged in the activities and assignments in their exploration of content. Students initiate or adapt activities and projects to enhance understanding.
	

	3.2.2

Grouping of students


	Instructional groups are inappropriate to the students or to the instructional outcomes.


	Instructional groups are only partially appropriate to the students or only moderately successful in advancing the instructional outcomes of the lesson.


	Instructional groups are productive and fully appropriate to the students or to the instructional purposes of the lesson.


	Instructional groups are productive and fully appropriate to the students or to the instructional purposes of the lesson. Students take the initiative to influence the formation or adjustment of groups.
	

	3.2.3

Instructional materials and resources


	Instructional materials and resources are unsuitable to the instructional purposes or do not engage students mentally.


	Instructional materials and resources are only partially suitable to the instructional purposes, or students are only partially mentally engaged with them.


	Instructional materials and resources are suitable to the instructional purposes and engage students mentally.


	Instructional materials and resources are suitable to the instructional purposes and engage students mentally. Students initiate the choice, adaptation, or creation of materials to enhance their learning.
	

	3.2.4

Structure and pacing


	The lesson has no clearly defined structure, or the pace of the lesson is too slow or rushed, or both.


	The lesson has a recognizable structure, although it is not uniformly maintained throughout the lesson. Pacing of the lesson is inconsistent.
	The lesson has a clearly defined structure around which the activities are organized. Pacing of the lesson is generally appropriate.
	The lesson’s structure is highly coherent, allowing for reflection and closure. Pacing of the lesson is appropriate for all students.
	

	Performance Level Subtotal:_______



	Component 3.3: Using Assessment in Instruction (Danielson, 3d) Assessment criteria • Monitoring of student learning • Feedback to students • Student self-assessment and monitoring of progress 

	Element
	Ineffective (1)
	Effective: Emerging (2)
	Effective: Proficient (3)
	Highly Effective (4)
	Rating

	3.3.1

Assessment criteria


	Students are not aware of the criteria and performance standards by which their work will be evaluated.


	Students know some of the criteria and performance standards by which their work will be evaluated.


	Students are fully aware of the criteria and performance standards by which their work will be evaluated.


	Students are fully aware of the criteria and performance standards by which their work will be evaluated and have contributed to the development of the criteria.
	

	3.3.2

Monitoring of 
student learning


	Teacher does not monitor student learning in the curriculum.


	Teacher monitors the progress of the class as a whole but elicits no diagnostic information.


	Teacher monitors the progress of groups of students in the curriculum, making limited use of diagnostic prompts to elicit information.


	Teacher actively and systematically elicits diagnostic information from individual students regarding their understanding & monitors the progress of individual students.
	

	3.3.3

Feedback to students


	Teacher’s feedback to students is of poor quality and not provided in a timely manner.
	Teacher’s feedback to students is uneven, and its timeliness is inconsistent.
	Teacher’s feedback to students is timely and of consistently high quality.


	Teacher’s feedback to students is timely & of consistently high quality, & students make use of the feedback in their learning.
	

	3.3.4

Student self-assessment and monitoring of progress


	Students do not engage in self-assessment or monitoring of progress.


	Students occasionally assess the quality of their own work against the assessment criteria and performance standards.


	Students frequently assess and monitor the quality of their own work against the assessment criteria and performance standards.


	Students not only frequently assess & monitor the quality of their own work against the assessment criteria & performance standards but also make active use of that information in learning.
	

	Performance Level Subtotal:_______



	Domain 4: Professionalism 

	Component 4.1: Modeling Professional Knowledge, Skills, and Dispositions (partially from Danielson, 4)

	Element
	Ineffective (1)
	Effective: Emerging (2)
	Effective: Proficient (3)
	Highly Effective (4)
	Rating

	4.1.1

Submits correct and timely documentation

	Teacher’s system for maintaining information on assignments is in disarray

(i.e. lesson plans, student work etc).
	Teacher’s system for maintaining information on student assignments is rudimentary and only partially effective.
	Teacher’s system for maintaining information on assignments is fully effective.
	Teacher’s system for maintaining information on assignments is fully effective and presented on time.
	

	4.1.2

Receptivity to feedback; and decision making

	Teacher resists feedback on teaching performance from either supervisors or more experienced colleagues. Teacher makes decisions and recommendations based on self-serving interests.


	Teacher accepts, with some reluctance, feedback on teaching performance from both supervisors and professional colleagues. Teacher’s decisions and recommendations are based on limited though genuinely professional considerations
	Teacher welcomes feedback from colleagues when made by supervisors or when opportunities arise through professional collaboration. Teacher maintains an open mind and accepts responsibility for decisions and actions.
	Teacher seeks out feedback on teaching from both supervisors and colleagues. Teacher maintains an open mind, accepts responsibility for decisions and actions, and exhibits a positive attitude.

	

	4.1.3
Integrity and ethical conduct


	Teacher displays dishonesty in interactions with colleagues, students, and the public.


	Teacher is honest in interactions with colleagues, students, and the public.


	Teacher displays high standards of honesty, integrity, and confidentiality in interactions with colleagues, students, and the public.
	Teacher can be counted on to hold the highest standards of honesty, integrity, and confidentiality and takes a leadership role with colleagues.
	

	Performance Level Subtotal:_______

                                                                                                                                                                                                                                               Total:_______


ADDITIONAL COMMENTS:

_______________________________________________

________________________________________________

Candidate’s Signature   



                                           Evaluator’s Signature
Due to the Federal Privacy Act, this form must be signed by the Teacher Candidate.  The signature indicates that I have read the observation comments and ratings, but does not indicate agreement or disagreement with the results.                                                                                                                         





Revised Spring 2013
Used with permission: Electronic Forms and Rubrics for Enhancing Professional Practice (modified): A Framework for Teaching © 2009 ASCD
