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I. General Education Governing Policies

A. SACSCOC Requirements – The Southern Association of Colleges and Schools – Commission on Colleges (SACSCOC) is the regional accrediting body for McNeese State University. The SACSCOC Principles of Accreditation is a guide for continuing accreditation, and the Principles are divided into four sections: Integrity, Core Requirements, Comprehensive Standards, and Federal Requirements. Certain Core Requirements, Comprehensive Standards, and Federal Requirements deal directly with General Education. The requirements are as follows:

1. Core Requirement 2.7.3 - In each undergraduate degree program, the institution requires the successful completion of a general education component at the collegiate level that (1) is a substantial component of each undergraduate degree, (2) ensures breadth of knowledge, and (3) is based on a coherent rationale. For degree completion in associate programs, the component constitutes a minimum of 15 semester hours or the equivalent; for the baccalaureate programs, a minimum of 30 semester hours or the equivalent. These credit hours are to be drawn from and include at least one course from each of the following areas: humanities/fine arts; social/behavioral sciences: and natural science/mathematics. The courses do not narrowly focus on those skills, techniques, and procedures specific to a particular occupation or profession. If an institution uses a unit other than semester credit hours, it provides an explanation for the equivalency. The institution also provides a justification if it allows for fewer than the required number of semester credit hours or its equivalent unit of general education courses.

This Core Requirement establishes four key principles regarding general education courses:
· General education courses are college-level and comprise a substantial component of each undergraduate degree.
· In order to promote intellectual inquiry, general education courses present a breadth of knowledge, not focusing on skills, techniques, and procedures specific to the student’s occupation or profession.
· General education is based on a coherent rationale.
· The general education component constitutes a minimum number of semester hours, or its equivalent, and courses are to be drawn from specific academic areas. 

2. Comprehensive Standard 3.5.1 - The institution identifies college-level general education competencies and the extent to which students have attained them.

Since general education requirements are central to education programs, this standard assumes that the institution will define specifically which competencies are appropriate to the goals of its general education program and consistent with principles of good practice. The institution is responsible for identifying measures to determine the extent to which students have actually attained those competencies.

This standard addresses college-level competencies within the general education core: it does not require a specific course to address each competency. In addition there is no requirement regarding when the institution must determine student attainment of competencies.

3. Comprehensive Standard 3.5.3 - The institution publishes requirements for its undergraduate programs, including its general education components. These requirements conform to commonly accepted standards and practices for degree programs.
 
Each undergraduate program of study identifies courses that are designed as introductions to the major, required courses, general education, capstone courses, and any other program requirements. Undergraduate program requirements allow for an integrated understanding of the discipline. Such programs display a clear rationale and design and include clearly stated and measurable outcomes consistent with the mission of the institution. 

Commonly accepted practices for the requirements of undergraduate programs address an appropriate number of semester hours, or its equivalent; a coherent course of study appropriate to higher education; and the completion of an appropriate general education component at the collegiate level.

The general education program defines the underlying experience that supports the institution’s mission and traditionally provides the “breadth” component to an undergraduate education. Through general education, students encounter the basic content and methodology of the principal areas of knowledge that introduce a breadth of knowledge and reinforce cognitive skills and affective learning opportunities for each student. An effective general education program has underlying rationale and design with goals consistent with the mission of the institution.

4. Federal Requirement 4.2 - The institution’s curriculum is directly related and appropriate to the mission and goal of the institution and the diplomas, certificates, or degrees awarded.

To meet its mission, an institution offers educational programs that are appropriate to the type of diplomas, certificates, and degrees awarded, developed by the faculty, and approved by appropriate governing bodies. The institution’s curriculum carries out the goals of the educational programs.


B. Louisiana Board of Regents Requirements - The Louisiana Board of Regents (BOR) is the governing board for public higher education in Louisiana. BOR articulates policies and evaluates institutional compliance with state mandates. The policy regarding general education is as follows:

1. Academic Affairs Policy 2.16 - The Board of Regents recognizes that all undergraduate academic credentials should contain a broad-based common educational experience that enhances students’ ability to describe, interpret, and analyze their world. In addition to building awareness of a wide range of material and enriching the academic experience, general education should promote intellectual inquiry through basic content and methodology and contribute to the graduate’s ability to communicate effectively in oral and written English.

General education courses should provide an introduction to a discipline, as in a survey course that covers a wide range of material within a specific discipline or area of inquiry and acquaints students with a broad section of the information or skills available in that area, or an appreciation course that introduces students to a creative field and leads to a general understanding and appreciation of work by others.

Depending on the level of the academic credential awarded, education in composition, mathematics and analytical reasoning, natural sciences, humanities, social/behavioral sciences, and fine arts is required as part of undergraduate degree and certificate curricula at state colleges and universities. Specific course offerings may vary from one institution to another as the faculty at each campus designates courses that are to be included in the General Education Inventory, but such courses share common characteristics essential to the study of academic disciplines.

· English Composition - Effective written communication skills are essential to prepare students to effectively and intelligently communicate in a variety of contexts.
· Mathematics/Analytical Reasoning - As a cornerstone for the liberal arts, engineering, and sciences, mathematical/analytical reasoning skills are an essential component of all disciplines.
· Natural Sciences - Natural sciences study both life and physical sciences in an approach to understanding the universe by studying objects, phenomena, laws of nature and the physical world.
· Humanities - Humanities offer a broad-based study of cultural traditions and the human condition, including everything from language, literature and religion to history, philosophy and communication.
· Social/Behavioral Sciences - Social and Behavioral Sciences study human behavior and the relationship between individuals and their societies.
· Fine Arts - The Fine Arts provide an opportunity to explore and to value aesthetic creation and form as an essential means of conceiving and expressing the human experience.

In addition to specifics of this policy, all applicable general education requirements of the Southern Association of Colleges and Schools Commission on Colleges shall apply. 

C. General Education Course Policies and Procedures 

1. General Education Core Curriculum Mission Statement – McNeese State University’s general education curriculum consists of coursework from six broad disciplinary areas: Writing, Mathematics, Natural Sciences, Humanities, Social and Behavioral Sciences, and Fine Arts. The mission of this core curriculum is to provide students with a foundation of knowledge, skills, and methods of inquiry that support advanced study in their chosen degree program and constitute the characteristics of an informed, college-educated citizen.

Institutional Mission Reference – The broad, skills-based curriculum supports the university’s mission to offer an array of programs with foundations in these disciplinary areas that serve the students and community of the Southwest Louisiana region and beyond.

2. General Education Learning Competencies – The General Education competencies of McNeese State University align with those described in Academic Affairs Policy 2.16 published by the Louisiana Board of Regents. Upon completion of the general education curriculum, students will be able to: 

1) Communicate effectively in written English. (Area A – English Composition)
2) Apply mathematical reasoning and analytical skills to solve problems.  (Area B – Mathematics/Analytical Reasoning)
3) Demonstrate knowledge of scientific concepts. (Area C – Natural Sciences)
4) Demonstrate abstract reasoning and critical thinking.  (Area D – Humanities) 
5) Develop the ability to recognize fine and performing arts as expressions of human experience and to make informed judgments about them. (Area E – Fine Arts)
6) Learn independently by applying concepts from social and behavioral sciences to a variety of situations.  (Area F – Social/Behavioral Sciences)

3. General Education Assessment Council – The General Education Assessment Council (GEAC) is responsible for ongoing review of the general education core curriculum and related outcomes assessment. The GEAC determines what courses should be certified for inclusion or removal from the core, establishes general education policies, and makes its recommendations to appropriate University curriculum committees and the Provost/Vice President for Academic and Student Affairs. Additionally, the GEAC reviews and tracks attainment of general education competencies and recommends changes to assessment methods as needed.
 
a. Annual Review of Curriculum – The GEAC annually reviews general education curriculum courses, including completed Course Summary Forms (Appendix 3) to determine appropriateness for inclusion in the curriculum.  This review includes, but is not limited to, a review of course enrollments, number of completers, and demand for the course by other programs. 
 
b. Review of Assessment – The GEAC reviews course-level and other appropriate assessment data to determine the level of student attainment of competencies and to recommend action or policy, as appropriate, to facilitate improvement of student learning.
 
c. Membership – The membership of the GEAC includes at least one person from each of the following areas: English Composition, Mathematics, Natural Sciences, Humanities, Fine Arts, Social/Behavioral Sciences, Institutional Effectiveness, Faculty Senate, Business, Nursing, and one member at-large. 

4. Criteria for Course Inclusion in Core Curriculum - The GEAC adheres to the following criteria for certifying and de-certifying courses as part of the General Education curriculum:

1) All courses in the core curriculum should be at the 200-level or below;
2) Courses should be broad, general introductions to concepts, methods, and skills associated with the disciplinary area.
3) Courses should be offered regularly.
4) Average enrollment in a course should be sufficient to justify ongoing inclusion in the curriculum.
5) Courses should not be included based solely for support of one program.
6) Courses should administer assessments that measure student achievement of the applicable General Education Competencies. 

5. Process for General Education Course Deletion/Addition/Alteration

1) The following should be submitted:
a. Course Development Form (signed by Department Head, Dean, and University Curriculum Committee/Graduate Council Member)
b. Syllabus for the course that meets all requirements as stated in the University Syllabus Policy (only required if a new course or a course alteration)
c. Memo to be sent to other departments whose courses, degrees, or faculty would somehow be impacted by the course deletion/addition/alteration
2) Documents will be submitted to the Office of Institutional Research and Effectiveness where they will be evaluated for completion and clarity.
3) Documents will be submitted to the General Education Assessment Council for evaluation.
4) If approved, documents will be submitted to the Undergraduate Curriculum Committee for evaluation.
5) If approved, documents will be submitted to the Academic Advisory Council.
6) If approved, course deletion/addition/alteration will be completed in the Academic Catalog, Banner, and Degree Works.

6. Additional General Education Course Policies

a. Full-time students seeking the baccalaureate degree should successfully complete 3 credit hours of Math, 6 credit hours of English, and 3 credit hours of Science prior to enrolling in upper level (300 and 400) courses. Additional prerequisites may be required depending on specific degree program requirements. Students should meet with their faculty advisor to discuss optimal course scheduling according to the degree plan.
b. In the general education core, students must take 12 credit hours of coursework with the WE (writing enriched) designation.  
c. Each department has a Program Coordinator who oversees the general education courses offered by their department. The Program Coordinator will complete the Course Summary Forms each semester and collect student artifacts from General Education courses from instructors as requested.
d. General Education course instructors should keep student artifacts for 3 years. GEAC will directly assess these artifacts on a rotating schedule, and instructors need to be prepared to submit student artifacts upon request. The assessment schedule of General Education Competencies is described in Appendix 2.
e. All capstone instructors should keep student artifacts for 3 years. GEAC will directly assess these artifacts on a rotating schedule as described in Appendix 2.

7. Additional Applicable University Policies – available at www.mcneese.edu/policy 

a. Curriculum and Course Development Policy
b. Exams or Student Learning Assessment Policy		
c. Responsibilities of Academic Staff
d. University Syllabus Template
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A. General Education Course Summary Forms

a. Collection Process – Several General Education courses are tagged for assessment based on high enrollment numbers (Appendix 2). Each semester, the department head or program coordinator responsible for these tagged courses must complete the General Education Course Summary Form (Appendix 3) and return it to Institutional Research and Effectiveness no later than 3 weeks following the final grading date of the fall and spring semesters.

b. Evaluation Process – Information from the Course Summary Forms are recorded in the annual Academic Program Progress Report for the General Education Core Curriculum. The GEAC annually reviews completed Course Summary Forms to evaluate the effectiveness of course-level assessments. 

B. General Education Course Artifact Assessment

a. Assessment Schedule – Each academic year, the GEAC will directly assess two of the competencies. 

	Competencies 1-2
	2015-2016, 2018-2019, 2021-2022

	Competencies 3-4
	2016-2017, 2019-2020, 2022-2023

	Competencies 5-6
	2017-2018, 2020-2021, 2023-2024


b. Collection Process – At the end of the fall and spring semesters, the GEAC will collect course summary forms and samples of student artifacts from program coordinators and professors. These documents will then be uploaded into the GEAC Moodle account. Instructors do not need to submit every artifact from their students, just a representative sample. Students’ and professors’ names will be removed before assessment. 

c. Evaluation Process – The GEAC will convene twice annually (after the spring and fall semesters) to assess student artifacts (general education and capstone artifacts) with the appropriate rubrics. Information from these assessments will be reported on the General Education Assessment Annual Report. If a course reflects low attainment of a general education competency, the GEAC will notify the appropriate Department Head and Dean to develop and implement an improvement plan for the course.
 
AAC&U Value Rubrics 
The Association of American Colleges and Universities developed VALUE (Valid Assessment of Learning in Undergraduate Education) Rubrics in response to their Liberal Education and America’s Promise (LEAP) Initiative. These rubrics are used to assess student competency in a wide range of areas using student artifacts (assignments, tests, writing samples, etc.) and are direct means of assessment. Each General Education Competency is assigned a rubric to assess student attainment of each competency (See Appendix 5): 

A – English Composition – Written Communication Rubric
B – Mathematics/Analytical Reasoning – Quantitative Literacy Rubric
C – Natural Sciences – Inquiry and Analysis Rubric
D – Humanities – Critical Thinking Rubric
E – Fine Arts – Creative Thinking Rubric
F – Social/Behavioral Sciences – Integrative Thinking Rubric

C. Other Assessment Methods
 
a. Exit Survey
Each fall and spring semester, the Office of Institutional Research and Effectiveness administers a Graduate Student Survey at Grad Fest. Grad Fest provides an opportunity for each graduation candidate to complete tasks related to commencement and separation from the university. The first part of the survey consists of seven questions (Appendix 6) that assess student learning of each of the competencies. The students are asked to self-report their perception about their course work. For example, they use a Likert scale to describe the level to which they believe that their coursework and experiences at McNeese have improved their ability to write effectively (Competency 1). Because students are asked to self-report their perceptions of their level of competency, this assessment measure is considered an indirect measure of student attainment. 
The goal is for 75% of the student response to each question to be “agree” or “strongly agree.” Each June, the GEAC will analyze the data and provide recommendations to faculty, department heads, and deans as needed.
b. Other measures as available – McNeese will administer other assessment tools as financial resources are available. When possible, McNeese will join the University of Louisiana System in efforts to fund system-wide assessment measures. Potential assessment tools can include the following: 
ACT Student Opinion Survey
CAAP – Collegiate Assessment of Academic Proficiency
MAAP – Midpoint Assessment of Academic Progress
Noel Levitz Student Satisfaction Inventory (Embedded questions about general education competencies)
NSSE – National Survey of Student Engagement
VSA – Voluntary System of Accountability


D. General Education Assessment Annual Report – Each summer, the Chair of the General Education Assessment Committee works with the Office of Institutional Research and Effectiveness to report on the following: 

a. Program Objective 1 – Core Curriculum will include a breadth of courses appropriate to a university education. Courses will show sufficient enrollment and be no higher than 200-level. 
i. Semester enrollment data for each General Education Core Curriculum course
ii. Analysis
iii. Actions
b. Student Learning Competency 1 – Communicate effectively in written English.
i. Course Summary Form data
ii. Biannual artifact assessment
iii. Exit Interview Questions
iv. Other measures as available
v. Analysis
vi. Actions
c. Student Learning Competency 2 – Apply mathematical reasoning and analytical skills to solve problems.
i. Course Summary Form data
ii. Exit Interview Questions
iii. Other measures as available
iv. Analysis
v. Actions
d. Student Learning Competency 3 – Demonstrate knowledge of scientific concepts.
i. Course Summary Form data
ii. Exit Interview Questions
iii. Other measures as available
iv. Analysis
v. Actions
e. Student Learning Competency 4 – Demonstrate abstract reasoning and critical thinking.
i. Course Summary Form data
ii. Biannual artifact assessment
iii. Exit Interview Questions
iv. Other measures as available
v. Analysis
vi. Actions
f. Student Learning Competency 5 – Develop the ability to recognize fine and performing arts as expressions of human experience and to make informed judgments about them.
i. Course Summary Form data
ii. Biannual artifact assessment
iii. Exit Interview Questions
iv. Other measures as available
v. Analysis
vi. Actions
g. Student Learning Competency 6 – Learn independently by applying concepts from social and behavioral sciences to a variety of situations.
i. Course Summary Form data
ii. Biannual artifact assessment
iii. Exit Interview Questions
iv. Other measures as available
v. Analysis
vi. Actions

E. GEAC Timeline

	January
	Fall Artifact Assessment Session

	February
	

	March
	Catalog published for next academic year

	April
	Reminders to collect course summary forms and artifacts

	May
	Data collection and artifact collection from program coordinators. 
Assessment session.

	June
	

	July
	General Education Assessment Annual Report due

	August
	

	September
	Last working day – Deadline for curriculum changes

	October
	GEAC meets for curriculum review in early October

	November
	Reminders to collect course summary forms and artifacts

	December
	Data collection and artifact collection from program coordinators. 
Assessment session.






Appendix 1:  General Education Core Curriculum Guide
(From 2016-2017 Academic Catalog)

Area A – English Composition
6 hours 
Competency: To communicate effectively in written English.
· ENGL 101 – English Composition I
· ENGL 102 – English Composition II
Area B – Mathematics/Analytical Reasoning
6 hours for Baccalaureate Programs; 3 hours for Associate Programs
Competency: Apply mathematical reasoning and analytical skills to solve problems.
· MATH 113 – College Algebra
· MATH 130 – Finite Mathematics
· MATH 170 – Precalculus College Algebra
· MATH 175 – Precalculus II
· MATH 190 – Calculus I
· MATH 231 – Elementary Probability and Statistical Inference
· MATH 291 – Calculus II
· PHIL 102 – Critical Thinking
· STAT 231 – Elementary Probability and Statistical Inference

Area C – Natural Sciences

9 hours for Baccalaureate Programs; 6 hours for Associate Programs

Louisiana Board of Regents specifies that Baccalaureate degree candidates shall successfully complete natural science courses as follows: six (6) hours of life science and three (3) hours of physical science, or six (6) hours of physical science and three (3) hours of life science (both life and physical sciences must be taken to fulfill this requirement).

Competency: To understand and apply the principles of the scientific method.

Category: Life Sciences
· BIOL 101 – Introduction to Biology I
· BIOL 102 – Introduction to Biology II
· BIOL 105 – Living World I
· BIOL 106 – Living World II
· BIOL 201 – Microbiology for Nursing and Allied Health
· BIOL 225 – Human Anatomy and Physiology I
· BIOL 226 – Human Anatomy and Physiology II
· ENSC 101 – General Environmental Science I
· ENSC 102 – General Environmental Science II
Category: Physical Sciences
· CHEM 101 – General Chemistry I
· CHEM 102 – General Chemistry II
· CHEM 120 – Integrated Chemistry
· CHEM 135 – Applications of Chemistry to Modern Lifestyles
· CHEM 136 – Chemical Issues in the Environment
· ENSC 101 – General Environmental Science I
· ENSC 102 – General Environmental Science II
· GEOL 101 – Physical Geology
· GEOL 102 – Historical Geology
· GEOL 103 – Introduction to Oceanography
· GEOL 210 – Environmental Geology
· PHSC 101 – Physical Science
· PHSC 102 – Introductory Astronomy
· PHYS 151 – Introduction to Physics Concepts and Application
· PHYS 201 – General Physics I
· PHYS 202 – General Physics II
· PHYS 211 – University Physics I
· PHYS 212 – University Physics II
Area D – Humanities 
9 hours for Baccalaureate Programs; 3 hours for Associate Programs
Competency: Demonstrate abstract reasoning and critical thinking.
	Category: English Literature
· ENGL 201 – Survey of English Literature I
· ENGL 202 – Survey of English Literature II
· ENGL 203 – Introduction to Literature I
· ENGL 204 – Introduction to Literature II
· ENGL 204H – Introduction to Literature II, Honors
· ENGL 221 – Classical Mythology
Category: History
· HIST 101 – European History to 1648
· HIST 102 – European History since 1648
· HIST 121 – World Civilization to 1500
· HIST 122 – World Civilization since 1500
· HIST 201 – American History to 1877
· HIST 202 – American History since 1877
Category: Broad Humanities/Additional History 
· COMM 201 – Fundamentals of Public Speaking
· COMM 205 – Interpersonal Communication
· FREN 201 – Intermediate French
· FREN 202 – Intermediate French
· HIST 101 – European History to 1648
· HIST 102 – European History since 1648
· HIST 121 – World Civilization to 1500
· HIST 122 – World Civilization since 1500
· HIST 201 – American History to 1877
· HIST 202 – American History since 1877
· HUMN 105H – Honors Humanities: Ancient, Medieval, and Modern 
· INNV 280 – Innovation Communication
· LATN 201 – Intermediate Latin
· LATN 202 – Intermediate Latin
· PHIL 201 – Introduction to Philosophy
· PHIL 251 – Biomedical Ethics and Decision Making
· PHIL 252 – Ethics in the Sciences
· PHIL 253 – Philosophy in Film
· RELS 201 – Study of Religion
· RELS 211 – World Religions
· SPAN 201 – Intermediate Spanish
· SPAN 202 – Intermediate Spanish
· WMST 201 – Introduction to Women’s and Gender Studies
Area E – Fine Arts
3 hours

Competency: Develop the ability to recognize fine and performing arts as expressions of human experience and to make informed judgments about them.
· ART 101 – Basic Design I
· ART 102 – Basic Design II
· ART 105 – Art and the Computer
· ART 217 – Drawing I
· ART 228 – Introduction to Photography
· ART 245 – Introduction to Clay
· ART 251 – Introduction to Visual Arts
· ART 261 – Art History: Ancient through Medieval
· ART 262 – Art History: Renaissance to Modern
· ENGL 271 – Creative Writing Workshop (Poetry)
· ENGL 272 – Creative Writing Workshop (Fiction)
· MUSC 215 – Music Appreciation
· MUSC 218 – Music in Today’s Societies
· MUSC 253 – The History of Rock and Roll
· THEA 161 – Theater Arts Appreciation
Area F – Social/Behavioral Sciences
6 hours
Competency: To learn independently by applying concepts from social and behavioral sciences to a variety of situations. 
· ANTH 201 – Cultural Anthropology
· ANTH 203 – Prehistory: Development of Culture and Origins of Society
· ECON 201 – Economic Principles
· FIN 201 – Personal Finance
· GEOG 111 – Introduction to Geography
· INNV 180 – The Innovation Mindset 
· POLS 201 – American Government
· PSYC 101 – Introduction to Psychology
· PSYC 233 – Psychology of Human Development
· PSYC 260 – Child Psychology
· PSYC 261 – Adolescent Psychology
· SOCL 201 – Introduction to Sociology
· SOCL 211 – Social Problems























Appendix 2:  General Education Courses Tagged for Assessment

	Assessment Schedule

2015-2016
2018-2019
2021-2022
	Competency 1 Area A
	ENGL 101 – English Composition I
ENGL 102 – English Composition II

	
	Competency 2 Area B
	MATH 113 – College Algebra
MATH 170 – Precalculus College Algebra 
MATH 231 – Elementary Probability and Statistical Inference
PHIL 102 – Critical Thinking

	Assessment Schedule

2016-2017
2019-2020
2022-2023
	Competency 3 Area C
	BIOL 101 – Introduction to Biology I
BIOL 106 – Living World II
CHEM 101 – General Chemistry I
ENSC 101 – General Environmental Science I
PHYS 211 – University Physics I

	
	Competency 4 Area D
	ENGL 201 – Survey of English Literature I
ENGL 202 – Survey of English Literature II
ENGL 203 – Introduction to Literature I
ENGL 204 – Introduction to Literature II
HIST 101 – European History to 1648
HIST 102 – European History since 1648
HIST 201 – American History to 1877
HIST 202 – American History since 1877
PHIL 251 – Biomedical Ethics and Decision Making
PHIL 253 – Philosophy in Film
WMST 201 – Introduction to Women’s and Gender Studies

	Assessment Schedule

2017-2018
2020-2021
2023-2024
	Competency 5 Area E
	ART 101 – Basic Design
ART 261 – Art History: Ancient through Medieval
MUSC 215 – Music Appreciation
MUSC 218 – Music in Today’s Societies
MUSC 253 – The History of Rock and Roll
THEA 161 – Theater Arts Appreciation

	
	Competency 6 Area F
	GEOG 111 – Introduction to Geography
POLS 201 – American Government
PSYC 101 – Introduction to Psychology
SOCL 201 – Introduction to Sociology





Appendix 3:  General Education Course Summary Form


General Education Course Summary Form
Forms must be completed at the end of each fall and spring semester and submitted to the General Education Assessment Committee representative or to Institutional Research and Effectiveness.

I. General Information
	Semester:      Fall    ☐    Spring   ☐                Year: 

	Department: 

	Course Number: 

	Course Title: 

	Report Completed By: 

	Number of Sections Offered:

	Number of Students Enrolled (all sections):



II. Faculty
	Name
	Highest Degree
	Name
	Highest Degree

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	



III. General Education Competency Addressed in this Course
	☐   Communicate effectively in written English	

	☐   Apply mathematical reasoning and analytical skills to solve problems

	☐   Demonstrate knowledge of scientific concepts	

	☐   Demonstrate abstract reasoning and critical thinking	

	☐   Develop the ability to recognize fine and performing arts as expressions of human       experience and to make informed judgments about them	

	☐   Learn independently by applying concepts from social and behavioral sciences to a variety of situations	





IV. Assessment Method(s) – e.g. pre/post tests, embedded questions, portfolio evaluation, rubric-scored essay; list only activities for which you are reporting assessment data
	



V. Proficiency – e.g. the proficient student will correctly answer 5 out of the 6 embedded questions on final exam
	



VI. Benchmark – e.g. 80% of students taking the final exam will correctly answer 5 of the 6 embedded questions on final exam
	



VII. Results of Course Assessment(s)
	



VIII. Analysis of Results – e.g. strengths and weaknesses
	



IX. Recommendations for Course Based on Assessment
	



Appendix 4:  Course Development Form


	Course Deletion:
	
	New Course:
	
	Course Alteration:
	
	Catalog Year:
	

	College:
	
	Department:
	

	Section A:  Course Deletion
	COMPLETE this section for a Course Deletion ONLY 
(Once complete, proceed to SECTION D below)

	Course Subject:    
(4 letter rubric)
	
	Course Number:
	
	Course Title:
	

	Reason for Deletion:
	

	Section B:  New Course
	COMPLETE this section for a New Course ONLY 
(Once complete, proceed to SECTION D below)

	Course Subject: 
(4 letter rubric)
	
	Course Number: 
(Not used in 10 years)
	
	Course Title:
	

	Number of Hours Required:
	Lecture
	
	Lab
	
	Credit
	

	Prerequisites:
	
	Corequisites:
	

	No Duplicate Credit Statement:
	
	Select all that apply:
	
	Writing Enriched

	
	
	
	
	General Education

	
	
	
	
	Capstone

	Cross-Listed Courses:
	
	
	
	Service Learning

	
	
	
	
	Internship

	New Course Description: 
Catalog and syllabus must match.
	

	Reason for the new course:
If appropriate, cite case studies, research, current market statistics, or needs assessment to justify change.
	 

	Section C:  Course Alteration
	Complete this section for a Course Alteration ONLY 
(Once complete, proceed to Section D below)

	Briefly summarize the changes to be made:
	

	 
	Change FROM
	Change TO

	Course Subject:                    (4 letter rubric)
	
	

	[bookmark: RANGE!A32]Course Number:
	
	

	Course Title:
	
	

	Hours Required:
	Lec
	
	Lab
	
	Cr
	
	Lec
	
	Lab
	
	Cr
	

	Prerequisites:
	
	

	Corequisites:
	
	

	No Duplicate Credit Statement:
	
	

	Cross Listed Courses:
	
	

	Select all that apply:
	
	Writing Enriched
	
	Writing Enriched

	
	
	General Education
	
	General Education

	
	
	Capstone
	
	Capstone

	
	
	Service Learning
	
	Service Learning

	
	
	Internship
	
	Internship

	Course description:
For new description, catalog and syllabus must match.
	
	

	Section D:  Complete this section once Section A, B, or C has been completed

	Does this addition/alteration/deletion impact the courses, degrees, or faculty of other departments?  
If yes, attach a copy of memo to other departments indicating notification of alteration.
	

	Has this course been previously designated as Writing Enriched (WE)?
	

	Is the syllabus attached?
A syllabus MUST be submitted to remain SACSCOC compliant, except in cases of course deletions.
	

	Approvals:

	Department Head:
	
	Date:
	

	Dean:
	
	Date:
	

	UCC/GC Member:
	
	Date:
	

	IRE:
	
	Date:
	

	* GEAC/Service Learning Chairperson:
	
	Date:
	

	UCC/GC Chairperson:
	
	Date:
	

	Provost and VPASA:
	
	Date:
	


Appendix 5:  Association of American Colleges and Universities VALUE Rubrics to be used in General Education Assessment
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Appendix 6:  General Education Questions on the Grad Fest Exit Survey
Please rate the following questions based on the following scale: Strongly Disagree, Disagree, Neutral, Agree, Strongly Agree
My coursework and experiences at McNeese have:
1. Improved my ability to write effectively.
2. Improved my ability to evaluate numerical data and use mathematics to solve problems.
3. Improved my knowledge of scientific concepts and methods.
4. Improved my ability to appreciate and interpret artistic, literary, and related expressions of human creativity. 
5. Improved my ability to reason and use critical thinking.
6. Improved my ability to apply concepts and skills I’ve learned to new situations in and out of school. 
7. Improved my knowledge of diversity in human behaviors, points of view, and cultures.
20
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of innovation, divergent thinking, and risk taking,

Definition

Tools

and working in an imaginative way

Evaluators are encouraged to assign a zero fo any work sample or collection of work that does not meet benchmark (cell one) level performance.

| Acquiring Competencies

This step ree
within a partic

10 acguiring srategies and skill
ar domain.

aking Risks

| Mgy include personal risk (fear of embarrassment
o rejection) o rick of filue in successflly
completing assignment,ie. going beyond orginal

+ of assignment, ntroducing new
materials and forms, ackling controversial fop
 adsocating unpapular ideas or solions.

Tnnovative Thinking

|Navelty or uniqueness (of idea, claim, question,
form, efc)

Connecting, Synthesizing, Transforming

Capstone

4

Reflect: Evaluates
product using domain-appropriate criteria

approaches to the assignment in the final
product

Not only develops a logical, consistent plan
0 solve problem, but recognizes
onsequences of solution and can articulate
for choosing solution.

ates alternate, divergent, or

ontradictory perspectives or ideas fully

Extends a novel or unique i
format, or product to create new knowledge
or knowled ses boundri

Transforms

Milestones

 an entirly new object,
2 that is appropriate to the

srporates new directions or approaches
to the assignment in the final procuc.

ected from among aliernativ
develops a logical, consistent plan to solve
the problem.

srporates alternate, divery
niradictory perspectiv
exploratory way.

Creates a novel or unique idea, question,
format, or procuct

‘Synthesizes ideas or solutions intoa
coherent whole:

[Adapt: Successfully adapts an appropri
xemplar to his/ her own sp

Considers new directions or approaches
without going beyond the guiddines of the
assignment.

Considers and e
approaches to solving problem

ideas in a small way.

Experiments vith creating a novl or unique
idea, question, format, or product.

Connects ideas or solutions in novl way

sfully repr
appropriate exemplar,

Stays strictly within the guidelines
assigment

e approach is considered and is

used to solve the problem.

stions in passing)
ntradictory
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CRITICAL THINKING VALUE RUBRIC

Jor more information, please contact value

Definition

thinking is a habit of mind characterized by the comprehensive exploration of issues,ideas, atifacts, and events before accepting or formulating an opinion or conclusion.

Evaluators are encouraged 1o assign a 3ero fo any work sample or collection of work that does not meet benchmark. (ell one) Jevel performance.

Benchmark

1

Capstone Milestones

nsidered critically is idered critically

> that
npecled by

i/ problem to be considercd critically
stated but description leaves some terms
undefined, ambiguitics unexplored,

Explanation of issues sue/ problem to be Issue/ proble
e clearly and described

comprehensively; delivering

Issue/ problem o be
stated, described, and clarifiec
understanding is not seriously

wsing information fo insestigate a
point of view or condiusion

Influence of context and assumptions

Student's position (perspective,
thesis /hypothesis)

Conclusions and related outcomes
(implications and consequences)

information necessary for full
understanding

Information s taken from
cnough interpretation/ evaluation to develop
mprchensive andlysis or synthesis.

Thoroughly Gystematically and
methodically) analyzes own and other
assumptions and carefully evaluates the

thesis/ hypothesis) is imaginative, taking into
account the complexit
Limits of (perspective,
thesis/ hypothesis) are acknowledged
Others' points of view are synthesizec!
within position (perspective,

thesis/ hypothesis).

of an issue:

lusions and related outcomes
(consequences and implications) arc
and reflect student’s informed evaluation
and abiliy to place evidence and
pectives discussed in priority order.

Informat

is taken from sou

) with

enough interpretation/ evaluation to develop
a coherent analysis or synthesis

Viewpoin:

experts are sbject to

Identifics own and others' assumptions and

several re
tion.

complexitics of an ssuc:
Others' £
within position (perspectiv
thesis/ hypothesis).

Conclusion is I

ally tied to 2 rang

information, including opposing viewpoinis;

related outcomes
implications) are identifiec

nscquences and

arly.

srmation is taken
ne interpretation/ evaluation, but not
1 to develop a coherent analysis or
synthesis.
Viewpoints of experts are taken as mostly
fact, with litle questioning

Questions some assumptions. Identifics

relevant contexts when pr
May be more aware o

Specific position (
thesis/ hypothesis) acknowled

Conclusion is logically tied 0 i
(because information is chasen to fit the
desired conclusion); some
(consecquences and implications) are:
identificc] clearly

sourcefs) without
any interpretation evaluation.
Viewpoints of experts are taken as fact,
without question.

Shows an cmerging awarencss of present
imes labels asserti

assumptions).

Begins to identify some contexts when

presenting a position

L but s simplistic

Conclusion s inconsistently tied t0 some of
the information discussed related outcomes
and impl

equenc ions) are

oversimplified
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INQUIRY AND ANALYSIS VALUE RUBRIC

Jor more information, please contact salue@aacu.org

Definition

through the collection and analysi of breaking

f evidence that result in informed conclusions/ judgments. Anal

Topic selection focused and Identifies a topic that while ypic that s far too general
sgeable/daable topic that manageable/doable, s too narrowly  |and Nde—mng,lna'b to be manageable
dresses relevant aspects. | focused and leaves out relevant aspects —[and doable.
of the topic.
Presents information from relevant

-depth informat
sources representing limited points of

isting Knowledge, Research,
relevant sources representing var

and/or Views ources representing various

‘points of view/ approaches.
Design Process 2 f the methodology or
i llfully 2 e appropriately
developed, however, more subtle
e ignored or unaccounted

organizati
important patterns, cifferenc

Conclusions States a conclusi isalogi ates a conclusion focused solely on the ‘general conclusion that, because | States
from the inqui . |inqiry findings. The it s s0 generd s0 applies beyond the | unsupportable
indings.

in detail relevant | Discusses relevant and supported vant a Presents limitations and implic
i ons. but they are possibly irrelevant and

Limitations and Implications
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Tools

INTEGRATIVE LEARNING VALUE RUBRIC

Jor more information, please ontact ale@aacsorg

transferring learning to new, complex:situations within and beyond the campus.

Evaluators are encouraged to assign

Connections to Experience
Connects relevant experience and academic
knowiedse

Connections to Discipline
 Sees (makes) connections across disciplines,
perspectives

Transfer

|-4dapts and appiies sitls, aviities, heories, or
 methodolugies gained in one sisuation to new
situations

Integrated

Reflection and Self-Assessment
Denonstrates a developing sense of self as a
tearner, building on prior experiences to respond
10 new and challenging contexs (may be evident
ssessment, reflcive, or creative work)

Meaningfully synthesizes
among experiences out deof theforml
n (including i

gperi
and travel abroad) (o deepen
understanding of fields of study and to
broaden own ponts of view

independently,skills
‘or methodologies gained
ne situation to new situations to solve
cult problems or explore complex
issues in original ways.

)lll ‘way Kh’ll en.h’mct
meaning, making dlear the
interdependence of lan
meaning, thought, and

makes plans that build on past

experiences) that have occurred across
multiple and diverse contexts:

Defini

lfe experiences, drawn from
. family i,
n, civic involvement,
), 10 illuminate
framevorks of fields

Fulfils the assignment(s) by choosinga

format, language, or graph (or other visual
nta splicitly connect

‘content ’md form, demonstrating

{ime: secogpising complex conteuu]
factc ‘with ambiguity and
isk, deals with frustration, consi
ethical frameworks),

nple connections am

ro to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Compares life experie

knowledge to infer d.\nuemrs as “d.l as
imilarities, and acknowledge

perspectives other than own.

academic texts and
ideas pucei\'ed s similar and related
 interests.

‘When prompied, presents eamples, facts,
‘more tha

When prompted, connects exampl
om more than one fidld

ies gained in one situation ina
itribute
f problems o

understanding issues.

ay,a poster, a video, a PowerPoint
presentation, eic.) in an appropriate
form.

format, language, or graph (or other visual
fepresentation) that connects in a basic
y what is bing communiciccd
is said (Form).

mwn performances with general
stccess and failure:
n ifexent
contexts uhmu,.g\ increased s
avareness).
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QUANTITATIVE LITERACY VALUE RUBRIC

Jor more information, please contact value@adon.org,

Quantittive Ress
eyl

formats (using words,tables, graphs, mathematical equations, etc, 25 appropriate).

i atbenatical
o e g eyt e, @mm. tables word)

Representation
|ty 10 consersrelenant informarion ino sarions
matbemarizal forms (eg,, equarions, graphs, diagrams

Analys:
dgents and draw appropriate

[Application

[Assumprions
| ity 10 make and exaluate important assumrions in
extimarion, modeling, and data anabsis

Communication
| Expresing uantiaive evidence in support of the
argument or purposeof e work (i serms of whar
evidence i sied and bow 1 vented, and
omestualzed)

ing (QR) — is a"habit
ituations. They understand and can create sophisticated arguments supported by quantitaive evidk

Definition

and they can

Esaluators are encouraged 10 asign a 3ero o any work sample o cllecion o work that does not et benchmark (el one) el erformance

Provides accurate explanations of information
presented in mathematical forms Makes
appropriate inferences based on that
information. For exampl, acoraiely explains she rend|
data shown in a graph and makes ressonable predictions
regarding what the data uggest abow uture evenss

lifully converts relevant information into an
insightful mathematical portrayal in a way that
toa further or deeper understani

lculations attempted are essentially all
ul and sufficiently comprehensive to
ive the problem. Calculations are also

the quantitative araly
or deep and thoughtful judgments, draving
insightful, carcfully qualified conclusions from

‘Explicitly describes assumpti
compaling rationale for why each assumption is
appropriate. Shows awareness that confidence in

‘quantitative information in connection with
the asgument or purpose of the work. presents it
in an effective format, and explicates it with
 consistently high qualty.

Provides accurate. pl.\mnam of information
presented in mathematical forms. For inza
lains he trend data shown in a gradh

‘Competently converts relevant information into
‘an appropriate and desired mathematical
portrayal

‘Calculations attempted are essentially all
successful and sufficiently comprehensive to
solve the problem.

Uses the quantitative analysi of data as the basis
for competent judgments, drawing reasonzble
‘and appropriately qualified conclusions from this
ork

plictly describes assumptions and provides
‘compelling rationale for why assumptions a
approprizte

Uses quantitaive information in connection with
the argument or purpose of the work, tho

cata may be presented in a less than completely
effective format or some parts of the explication
‘may be uneven

Provides somewhat accurate explanations of
information presented in mathematical forms,
but occasionally makes minor errors related
computations or units. For nstane accurely
exlains trend data shown in @ graph, bt may
sl he sipe of the tend v

npletes conversion of information but
resuling mathematical portrayal s only partially
appropriate or accurate:

represent only a portion of the
recired to comprehensively solve the problem.

Uses the quantitative analysis of data as the bt
for workmanlike (without inspiration or nuance,
ordinary) juc drawing plausible

Uses quantitative information, but does not
ffectively connect it to the argument or purpose

Tools | Comment

f mind.” competency, and comfort in working with numerical data. Individuals with strong QL skills possess the abil
iy communicate those arguments in a varity of

Jusions about what the information means,
For exanpls anenpis o xplain the rend data shown i
dy misintrpret the arire of
sitive and egarive

information but
resulting mathematical portrayal is inappropriate
or inaccurate:

lculations are attempted but are both
ful and are not comprehensive

Uses the quantitative analysis of data as the basis
for tentative, basic judgments, although is
hesitant or uncertain about drawing conclusions
from this work.

describe assumptions.

Presents an argument for which quantitative
evidence s pertinent, but does not provide
adequate explicit numerical support. (May use
quasi-cuaniiative words such as ' many. "

"small,” and the like in place of
actual quantties)
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WRITTEN COMMUNICATION VALUE RUBRIC

Jor more information, please contact value@adon.org,

opment and expression of ides

‘Written communication abilities develc

Exvaluators are encouraged 1o assign a 2ero 1o a

Definition

through iterative experiences acros

sample or collction of wor'e that dots not meet benchmar (eel one) leel performance.

Tools | Comment

in writing Written communication involves learning to work in many genres and styles. It can involve working with many different writing
the curriculum.

_
4 3 1

Contest of and Purpose for Writing
\Includes considerations of audience,
|purpose, and the circumstances
|surrounding the writing task(s).

Content Development

Genre and Disciplinary Conventions
|Formal and informal rules inherent in
the expectations for writing in particular

forms and/or academic fields (please see
[glossary).

Sources and Evidence

Contral of Syntax and Mechanics

Demonstrates a thorough understanding.
of context, audience, and purpose that is
responsive to the assigned task(s) and
focuses all clements of the work

Uses appropriate. relevant, and
compelling content to illustrate mastery
of the subject, conveying the writer's
understanding, and shaping the whole
work

Demonstrates detailed attention to and
successful exccution of a wide range of
conventions particular to a specific
discipline and/or writing task (5)
including organization, content,
presentation, formatting, and stylistic
choices

Demonstrates skillful use of high-
quality, credible. relevant sources to
develop ideas that are appropriate for the
discipline and genre of the writing

Uses graceful language that skillfully
communicates meaning to readers with
clarity and fluency, and is virmally error-
free

Demonstrates adequate consideration of
context, audience, and purpose and a
clear focus on the assigned task(s) (e.g.
the task aligns with audience, purpose.
and context)

Uses appropriate, relevant, and
compelling content to explore ideas
within the context of the discipline and
shape the whole work

Demonstrates consistent use of
important conventions particular o a
specific discipline and/or writing task(s)
including organization., content.
presentation, and stylistic choices

Demonstrates consistent use of credible,
relevant sources to support ideas that are
situated within the discipline and genre
of the writing

Uses straightforward language that
generally conveys meaning to readers
The language in the portfolio has few
errors.

Demonstrates awareness of context,
audience, purpose, and to the assigned
tasks(s) (c.g.. begins to show awareness
of audience's perceptions and
assumptions

Uses appropriate and relevant content fo
develop and explore ideas through most
of the work

Follows expectations appropriate to a
specific discipline and/or writing task(s)
for basic organization, content, and
presentation

Demonstrates an attempt to use credible
and/or relevant sources o support ideas

that are appropriate for the discipline and

genre of the writing

Uses language that generally conveys

Demonstrates minimal attention to
context, audience, purpose. and fo the
assigned tasks(s) (c.g.. expectation of
instructor or self as audience).

Uses appropriate and relevant content fo
develop simple ideas in some parts of the
work

Attempts to use a consistent system for
basic organization and presentation

Demonstrates an attempt to use sources
o support ideas in the writing

Uses language that sometimes impedes

meaning to readers with clarity. although | meaning because of errors in usage.

writing may include some errors
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